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CHAPTER I 
PURPOSE AND SCOPE OF STUDY 
1. The Problem 
General purpose.-- The purpose of this study is (1) to 
determine the extent to which the undergraduate training of the 
Bouve-Boston School of Physical Education is meeting t h e needs 
of its graduates, who are now in the field, and (2) to determine 
what revisions in curriculum and school policy suggested by t h e 
findings of that inquiry should be considered to improve the 
undergraduate program. 
Specific objectives.-- The specific objectives involved 
i n the solution of this problem are as follows: 
1. To determine what types of positions are held by 
recent graduates and thereby the types of positions 
for which students are now preparing. 
2. To determine the professional status of graduates 
in these positions. 
3. To determine how many graduates have been counselors 
in summer cs_mps. 
4. To determine what subjects and activities graduates 
have been called upon to teach. 
5. To determine what responsibilities in addition to 
actual teaching they have encountered. 
6. To determine to what extent their undergraduate 
preparation has met their needs. 
7. To determine what changes should be considered to 
improve curricular offerings and general school 
policies. 
2. Justification 
General.-- The major function of any teacher-training in-
stitution is to prepare its graduates to meet, as effectively 
as possible, the various requirements of the positions they will 
enter. Therefore, the kind of jobs that the graduates of teach-
er-training institutions are expected to fill influence the type 
y' 
of preparation needed. If the school is to fulfill its obliga-
tion, it must periodically evaluate its offerings and make 
necessary adjustments in light of the findings. 
There are two genera.l types of curriculum surveys. One 
involves investigations made to appraise existing curriculums. 
The other consists of studies of life situations or job analyses y 
upon which new curriculums may be built. This study falls 
into the first category. 
Specific.-- In 1944 a study was made 11 to determine the ef-
fectiveness of the teacher-training curriculum of the Bouve-
Boston School of Physical Education in equipping its graduates 
to meet successfully the demands -encountered in the first few 
!/J. R. Sharman, "Preparati on for the Profession of Physical 
Education, 11 Journal of Health and Physical Education (December, 
1935), 6:11-13, 58-59. 
yL. E. Blanch, "Curriculum Surveys in Higher Education," 
Journal of Higher Education (April, 1933), 4:255-260. 
2 
!I 
years of teaching." This study, based on evaluations made by 
graduates of the years 1939-43, produced excellent results, but 
is now out-dated. 
The curriculum is constantly being revised on the basis of 
subjective evaluations by the faculty. A desire for more concrete 
evidence of the need for revision and the directions it should 
take has been expressed. The results of this present study, along 
with judgments of a jury, namely the newly formed Developmental 
Committee, and judgments of a faculty committee, should present 
at least one acceptable criterion for curriculum revision. 
3. Scope 
Through the medium of a questionnaire, evaluations of the 
teacher-training curriculum have been made by graduates of the 
years 1946-1950, who have taught at least half a school year 
since graduation. This particular group was chosen as being most 
representative of the kinds of situations in which graduates may 
find themselves in the next few years. It was felt that gradu-
ates, who have been out in the field for more than six years, 
would not be able to provide reliable information. They are apt 
to confuse experiential learning with professional preparation 
at school and may not recall courses at all. Those who graduated 
in 1951 were not included as they have not yet taught a full 
year, and their evaluations would be incomplete. 
1/M. Rowe, An Evaluation of the Teacher-Training Cl~riculum of 
the Bouve-Boston School of Physical Education, Unpublished 
Master's Thesis, Boston University, 1944, p. 1. 
: -· 
The questionnaire covered all the specific objectives of y 
the study. The data have been tabulated and the results in-
terpreted. Wnile the results of this study are most pertinent 
for the Bouve-Boston School of Physical Education, it is con-
ceivable that they may be of interest to similar teacher- train-
i ng institutions. The discussion of related research , which 
follows, should be of interest to any teacher-training insti-
tution in t he field of physical education. 
y See Appendix 
CHAPTER II 
REVIEW OF RESEARGrl 
1. Related to Problem in General 
As previously stated, curriculum surveys fall into two 
general classifications: (1) studies of job situations as a 
basis for building new curricul,xms; (2) investigations evaluat-
ing existing curriculQms. In either case, it must be remembered 
that the curriculum must be tailored for the student and his 
needs. The revision contemplated as a result of any form of y 
survey must be "redesigned and retooled, not redecorated." No 
matter what the approach may be, these two principles should be 
foremost in mind. 
Within the two general classifications there are many dif-
f'erent methods of approaching this problem of curriculQm evalua-
tion and subsequent revision reported in the literature. These 
include: surveys of the duties performed by physical education 
teachers; studies of certification requirements in the several 
states and large cities; studies of inadequacies in training 
reported by those in the field; surveys of the problems of be-
ginning teachers; surveys of subjects actually taught in com-
bination with physical education; studies employing the job 
analysis technique; studies involving the analysis of major 
ijJ. P. Bovard, "Principles of Curriculum Revision in Teacher-
Training Courses," Journal of Health a_l1.d Physical Education 
(October, 1942), 13:448-450. 
programs as outlined in college catalogues; reports of committ-
ees or juries of experts; subjective opinions expressed by in-
dividuals; and studies, such as this, based on evaluations of 
undergraduate training at a particular institution as determined 
by recent graduates now in the field. A few studies have com-
bined two or three methods. In each case, the approach or ap-
proaches employed have been determined, to a large extent, by the 
specific objectives involved in solving the particular problem 
at harid. 
2. Specific Related Research 
The results of previous related studies will be discussed 
according to the method of approach~ 
Surveys of duties performed by pgsical education teachers:--
The results of a s·tudy made by Scott appear to establish time 
spent in administering activities and opinion as to the import-
ance of items in professional training as valid basis for eval-
uating the content of professional courses in physical education. 
In an effort to strengthen offerings at the University of y 
Illinois, Jackson sent inquiries to over 1,000 high school 
physical education instructors and principals in the state of 
Illinois. Four hundred and forty schools responded with inform-
ation indicating the kinds of activities engaged in by physical 
yT. R. Scott, "A Study of the Content of Professional Courses 
in Physical Education," Research Q.uarterly (May, 1939), 10:78-83. 
yo. o. Jackson, "Activities Engaged in By Teachers of Physical 
Education in t he High Schools of Illinois," Research Quarterly 
(March, 1943), 14:60-81. 
education teachers in the hi gh schools of that state. His gen-
eral conclusions were: (1) that the physical education teacher 
must be a "'jack of all trades' and master of many;" (2) that 
giving students first aid is the most important single task; 
(3) that the promotion of intramural sports appears to be im-
portant; (4) that few carry on testing programs; (5) that pur-
chasing equipment and supplies is the most frequent single duty 
in the financial area; (6) that so-called " ' varsity sports ' " 
seem to predominate; (7) that church work and giving speeches 
raru{ first and second under miscellaneous duties. 
Jackson's tabulation of girls' activities indicate that the 
f ollowing in order of frequency are the most taught: 
Volleyball 400 
Basketball 389 
Group Games 376 
Calisthenics 
Relay Races 
Softball 
Folk Dance 
333 
324 
319 
288 
Girls' varsity sports being coached appeared as follows: 
Basketball 52 
Baseball 28 
Softball 28 y 
Beals conducted a 
Track and field 27 
Tennis · . 20 
Swimming 16 
similar study in the state of Maine . 
He~ too, found that the most important single duty of physical 
education personnel~ other than teaching, seems to be rendering 
first aid. Over half of t h ose reporting assist in giving health 
and physical examinations . The most frequently mentioned activ-
ities were basketball, softball, volleyball, group games, relay 
races, marching, and calisthenics. 
yn. W. Beals , "A Survey of the Professional Training_,_ the Duties, 
and Facilities for Their Work, of the Instructors, Supervisor s, 
and Directors of Physical Education an d Athletics in the State 
of Maine," Unpublished Master's Thesis, Boston University, 1949. 
Surveys of requi_r:.~ments for_ certi.ficat_~on and gr~duate 
study: - - If a majority of its graduates are to seek public school 
jobs within certain geographical limitations, the professional 
school must plan to meet these requirements. At the Bouve-
Boston School this is impractical as graduates are placed all 
over the country. However, there are certain more or less common 
requirements which should be considered. 
. y . y 
Cunningham and Moorehouse and Scha ff, in two separate 
studies of prerequisites for teacher certification, found that 
t h ere is little a greement among state laws. The student, there-
fore, must select courses which meet the requirements of the 
state in which he wishes to teach. I t is impossible to meet all 
the state requirements ;tn four years. 
In a survey of the requirements of large city school systems, y 
Zeller found that , for the most part, city requireme nts are the 
same as those of the state in which the city is located. However, 
some have their own written examinations. 
v 
McCarthy, in a study to determine prerequisite undergrad-
1j1J. R. Cunningham, Prerequisite~ for Teacher Certification in 
Physi cal Education in the F'orty-Eight States, Unpublished Master's 
Thesis, Boston University, 1948. 
UL· ·g. Moorehouse and 0. Schaff, "Prerequisites for Teacher 
Certification in Physical Education in the United States," 
Research Quarterly (October, 1942), 13:293. 
~G. w. Zeller, Survey of the Requirements of Large City School 
Systems for Teachers of Physical Education, Unpublished Master's 
Thesis, Boston University, 1946. 
UW· W. McCarthy, Prerequisite Undergraduate Work in Physical 
J:!;ducation Necessary to Enter Certain Graduate Schools of Physical 
Education, Unpublished Master's Thesis , Boston University, 1946. 
uate work necessary to enter certain graduate schools of physical 
education, found a complete lack of uniformity in course-hour 
requirements. Most agree, however, that the prospective student 
should graduate from an approved school, attain at least average 
marks, and make an effort to complete similar requirements to 
those where graduate training is sought. 
Studies of inadequacies in training reported by those in a y 
given city system:-- Blanchard sent questionnaires to all 
Detroit health and physical education teachers, who graduated 
within ten years of his study, in an effort to determine inade-
quacies in their tralning. Returns, representing 42 training -- :: 
schools, were tabulated according to grade levels. His conclu-
sions at the elementary school level were: 
1. More training is needed in mental hygiene and methods 
of teaching health. 
2. More practical and fewer theory courses should be in-
eluded. 
3. Piano playing is essential. 
Junior high school teachers reported that: 
1. Mental hygiene and health training were inadequate. 
2. There should be more practical application and less 
theory. 
3. There should be more stress on children. 
Senior high school teachers found that their training in social 
yv. s. Blanchard, "Guiding Principles in Teacher Training from 
a Public School Point of View," Research Q:uarterly (May, 1932), 
3: 81-"'92. 
1C 
science, mental hygiene and methods of teaching health were in-
adequate. 
All reported that they would specialize in the ac t vity side 
of the program if they were to g o to professional school again . 
This cvaluatlon i s in terms o f the te a chers' training for• a spec-
ific city program. 'fl.te Detroit program is known f r it. emphasis 
on he lth educa.tion wh ch may gc count f or t:be onsistent feeling 
of inadequacy in that area. 
Surveys of the problems of beginning teachers:-- Kebrick, !I 
in an effort to determine the problems of beginning physical 
education teachers i n the senior h i gh schools of California, sent 
questionnaires to 800 men and women teacher·s. The most connnon 
problems were • health instruction, 71.4 per cent; inadequate facil-
ities, 67.1 percent; supervision of pupils not in uniform, 60.5 
per cent; organization and administration of intramural programs, 
56 per cent ; use of tests and measurements, 54.4 per cent; super-
vision of locker, shower , and towel rooms, 54 per cent; gymnasium 
suit regulations and procedures, 51.1 per cent; organization and 
administration o f after-school program, 50. per cent. These prob-
lerns of beginning teachers bave certain implications for teacher-
training institutions. 
Surveys of subj_ects ac_!;uall~ taught in combination with phy-
sical education:-- In the smaller high schools, where the physical 
education program does not require a full-time teacher, the physi-
cal education instructor usually carries some other subject. 
1/B .Ni .Kebrick, "Problems of Be ginning Teachers of Physical Educa-
tion in the High Schools of California," Research Quarterly (March, 
1945), 16:42-48. 
Y' Horton. in reporting on teaching combinations in the high 
schools of Illinois. reports that most of the teaching combina-
tiona for women center around mathematics. history and social 
science. English. Latin 1 home economics. and science. He sug-
gested that students taking physical education as their major 
field of teaching be limited to two others. y 
Moore. in a similar study involving 1037 teachers of health 
and physical education in Indiana, found that for women English 
is the most common combination-subject. Home economics. science. 
and foreign language follow in that order. 
In choosing a minor it would seem wise for the undergraduate 
to select a field in which there is the greatest demand. There 
appears to be no particular trend in combination-subjects report-
ed in the. literature. 
Studies based on evaluations of undergraduate training made 
by recent graduates now teaching in the field:-- In a study simi-
. . . y' 
lar to this one. undertaken at New York University. Johnson 
found that data obtained from graduates concern~ng their under-
graduate training for various teaching positions were very useful 
for curriculum construction. She concluded that the majority of 
the women graduates in physical education are employed in the in-
yc. E. Horton, "A Report on Teaching Combinations in Physical 
Education in the High Schools of Illinois," Research Quarterly 
(October. 1933), 4:51-61. 
1 1 
y'H. E. Moore. "A Study of the Subjects Taught by 1037 Teachers 
of Health and Physical Education in the Public Schools of Indiana," 
Research Quarterly (October; 1933) 1 4:29-37. 
YH• o. Johnson. "What are the Positions Held by the Women Graduates 
of the School of Education of New York University; the Relation o? 
Undergraduate Pre~aratlon to the Positions? Unpublished Master's 
Thesis 1 New York rilversity, 1939. 
structional phase of teaching physical education in elementary 
and secondary schools and colleges; that few are in fields other 
than physical education; and that the majority of the graduates 
are adequately prepared for the positions they now hold. 
A similar evaluation of the curriculum in physical educa-
tion for men at vVestern State Teachers College was made by 
y' 
Gary. 
Rowe 's study of the Bouve-Boston School curriculum will be 
- y 
discussed later in relation to this present one. 
Studies employing the job analysis technique:-- Two major 
fe.ctors are involved in job analysis: one, the actual require-
ments of the job; two, the necessary~ualifications in a person 
for fulfilling the job requirements. This is as essential in 
physical education as in any other occupation. If a scientific 
curriculum is to be developed, the nature of the work and the 
y§/ 
performer must first be determined. This is particularly 
y M. J. Gary, An Evaluation of the Curricuhun in Physical Educa-
tion for Men at the Western State Teachers Collepe with Respect 
to the Requirements of Positions Held by Alumni, Unpublished 
Master 's Thesis, University of Minnesota , 1940. 
g/Rowe, op. cit. 
£/N. P. Neilson, "Job Analysis Technique Should be Applied to 
Physical Education," Journal of Health and Physical Education 
(January, 1930), 1:9. 
!(R. Elliott, Tne Organization of Professional Training in Physi-
cal Education in State Universities, Columbia Contributions to 
Education No. 268, 1927. 
~H. R. Hag gerty, 11 Certain Factors in the Professional Preparation 
of Women Teachers of Physical Education," Columbia Contributions 
to Education , No. 741, 1938. 
difficult in physical education because each teaching situation 
is different, both in terms of actual duties performed and es-
sential personal qualifications. Therefore, the job analysis 
must be made in very genere.l terms or limited to one particular 
job situation. 
y' 
Back in 1928 Neilson conducted a study to find out what 
physical education teachers do on the job. Twelve people, repre-
senting different types of teaching and administrative positions 
in boys' and girls ' physical education, were selected from the 
Oakls_nd and Berkeley High Schools. After an introductory meet-
ing they met again with a complete record of two days, indicat-
ing everything they did. These wer·e then analyzed and classi-
fied so that they could be compared with the objectives of an 
ideal program. y 
Hindman, in reporting a study of the teacher-training 
curriculum for men at Ohio State, cited the following six steps 
in curriculum construction: 11 (1) selecting the positions for 
which the curriculum shall prepare; (2) determining the object-
ives of physical education as applied to the selected positions; 
( 3) selecting the physical education activities wr.d.ch the grad-
uates of the curriculum shall be prepared to teach; (4) determin-
ing the teacher activities which the graduates of the curriculum 
must be able to perform; (5) assembling methods, principles, and 
y QE.. cit. p. 9. 
gjA. Hindman, "An Analysis of the Activities of Physical Education 
Teachers in High Schools, 11 Research Quarterly (May, 1937), 8:11 ?-
131. 
skills which one must learn to be able to perform the selected 
teacher activities in accordance with the objectives; (6) organ-
izing the raw materials assembled into courses." 
Hindman's study, in which he analyzed activities performed 
by men in the field, was limited to number four in the preceding 
six steps. 
Studies based on analyses of teacher-training calalogues:--
In conducting a study of the professional program for women in 
health and physical education in negro teacher-training institu-Y . 
tions, Collins analyzed the curricular offerings of 23 selected· 
institutions. Her conclusions were: (1) that there is an absence 
of uniformity in curriculum in Negro institutions (this is not 
confined to Negro colleges); (2) that more emphasis should be 
placed on health instruction; (3) that there is too much emphasis 
on sports for which there is usually little or no available equip-
ment; (4) that the organization of foundation sciences should be 
revised to meet the needs. y 
Reports of independent opinions: - - Bovard writes that 
"curriculum revision means an honest, thorough, cut to the bone 
investigation and a subsequent reassembly of mater ials into a 
functioning scheme, all emits of which bear on the encouragement 
of the type of student-product we are anxious to turn out." He 
advocates a functional rather than factual curriculum and an early 
~L. E. Collins, A Study of the Professional Program for Women in 
ealth and Physical Education in Negro Teacher-Training Colleges 
and Universities, Unpublished Master ' s Thesis, Boston University, 
1949. 
g/J. P. Bovard, op. cit., p. 449. 
exposure to teaching methods and practice tea.ching to get a feel-
ing for the work. He also recommends that comprehensive examine.-
tiona be given at the end of the sophomore year and again at the 
end of the senior year to enable the student to evaluate his 
preparation for entering the field. y 
Hu ghes believes that general education should definitely 
precede specialization, and that students must acquire knowledge 
of the physical, biological, and social sciences which are basic 
to under s tanding children and the wise selection of activity. He 
advocates abilities in administration and manag ement, pro gram 
planning, teach ing methods, techniques of evaluation, desig n and 
maintenance of equipment, and practical e xperience with children 
as essential factors in professional preparation. Rather than 
suggesting a fift:t. year for all, he recommends that when certain 
standards have been met, the student is ready for teaching. The 
exact amount of time required to produce a competent teacher and 
cu ltured citizen is a variable. 
I n an article on postwar planning in professional education, y · 
Cooper makes the following specific recommendations: 
1. There is a need for greater stress on sociological and 
physiological sciences and on child-guidance courses. 
2. In addition to the usual professional and activity 
y W. L. Hughes, "Prof essional Education of Teachers and Leaders 
i n Health, Physical Education, and Recreation," Education 
(October, 1949), 70:101-107. 
2/B. I .. Cooper, "Postwar Planni n g at the Colleg e Level in Pro-
t'e ssional Education, 11 Journal of Health and Physical Educe_ tion 
( December, 19 44), 15:538- 539. 
courses, t here should be increased emphasis on theory 
courses in health and safety educa tion, school and 
community recreation, and supervision of elementary 
school physical education. 
3. All teacher-training institutions should h ave courses 
in the theory and practice of Cffinping , campcraft, outing 
club leadership, and hosteling. 
4. More first-hand e xperience should be given with children 
and adults and with school and community projects. This 
should begin in the first year with directed observation 
and continue in t he form of practice teaching and other 
leadership experiences through four years. A fifth year, 
largely devoted to teaching , would be ideal. y 
Kolodny and Isaacs, in discussing teacher-training i n gen-
eral, give two main points of criticism: (1) too much time devoted 
t o professional courses a t the expense of liberal arts and science 
courses; (2) an endl e ss duplication and overlapping of courses .· 
This cri t icism is applicable to physical education as well as other 
fields. y 
Davis recoxrrmends t h at teacher-training institutions improve 
their curricular offering s before lengthening to five years. He 
suggests an experimental plan developed around student-centered 
courses rather t han t h e lecture-type course8 
!/Kolodny and Isaacs, "Teacher Training ; t he Achilles Heel of 
Education," Journal of Educational Sociolo g1 (September, 1949), 
23: 4- 1 6. 
g,/E. c. Davis, 11 Practicali zing Professi onal Education," Journa l 
of Health and Physica l Education (January, 1941), 13:26-28. 
y' 
Streit, who is well known for his work in curriculQm plan-
ning , has written an article on "Teacher Education- Past, Present, 
Future". He expresse s little hope of giving a well-rounded lib-
eral arts and specialized education ln less than five years of 
colleg e preparation. Be goes on to give 29 practical sug gestions 
for upgrading the physical education program, directed primarily 
to teacher-training institutions. The list is too long for enum-
eration here but will be referred to more specifically later and 
is worthy of considerable attention by those .contemplating currie-
ulQm revision. 
gj 
Reports of ju~ies of e xperts:-- Back in 1934 Neilson re-
ported on the National Study of Professional Education in Health 
and Physical Education. Th at committee's recommendation was that 
the professional curriculum shou ld include courses in the areas 
of g eneral academic, foundatio n sciences, education, and health 
and phy sical education. 
More recently, in 1948, a national conference of e xperts 
was held at .Jackson's Mill, West Virginia on the undergraduate 
professional preparation in healt~ , physical education, and re-
creation. It was the first of its kind in the United States. 
y' 
The Jackson's Mill report includes the following recommendations: 
Streit, "Teacher Education- Past, Present, Future," 
of Health a~d Physical Education (February, 1951),22:40-41. 
_gjN. P. Neilson, 11A Report on t h e National Study of Professional 
Education in Health and Physical Education," Journal of Health 
and Physical Education (September , 1934), 5:22. ·---
y'Natlona.l Conference held at Jackson's Mill, Weston, W. Va., 
National Conference on Undergraduate Professional Preparation in 
Health, Physical Education, and Recreation, 1948, Athletic Insti-
tute, Chicago, Illinois. 
1. Consideration should be given to the advantages of a. 
five-year curriculum. 
2. The major portion of the freshman and sophomore years 
should be devoted to instruction and experience in the 
area of general education and continued to a lesser de-
gree t hroughout. 
3. It is highly desirable that some professional instruction 
begin in the freshman year and be increased till gradua.-
tion. 
4. One-half of t he semester hours should be devoted to gen-
era.l education including t he foundation sciences basic 
to physical education. Of the remai ni ng half, one-third 
should be devoted to general professional education and 
the other two-thirds to specialized professional courses. 
Studies based on multiple approaches:-- In an effort to ob-
tain curriculum suggestions for t he profey.ional preparation of 
men at the University of Wisconsin, Beck used several techniques. 
They were a survey of the duties, teachers' evaluations of their 
professional preparation, and administrators' evaluations of the 
strengths and weaknesses of teachers in t h e field. In view of 
his finding s he advocates four basic essentials : 
1. ~irst-hand experience is essential at every possible 
point in the curriculum. 
2. Child behavior and hurnan development provide the " sound 
ijE. E . Beck, "Proposed Program for the Preparation of Men Physi-
cal Education Teachers in Wisconsin," Journal of Teacher Education 
(September," 1950), 1 :204-211. 
point of departure for all curriculums". 
3. Human relations is a fundamental. 
4. Relati vely large blocks of time are needed for the in-
tegrated study of problems rather than a great number 
of isolated specialized courses. 
In 1928 a study was made of physical education major courses 
listed in 28 college catalogues by Neilson, Chief of the Division 
of Health and Physical Education, California State Department of y 
Education. He found 671 differently named courses. A committ-
ee was then set up to reduce the list and set up a curriculum 
giving proper year placement and number of hours. 'rhis five-year 
curriculum for the state was evolved by a jury of specialists 
within the state and is reported in his study. y 
Blesh used the following steps in a curriculum study for 
men: 
1. Teacher certification requirements in each state. 
2. Analysis of 75 catalogues containing major programs. 
3. Questionnaire evaluations made by 35 experts to evaluate 
data gathered from the state requirements and catalogues. 
This jury of experts recomrnended the following time allo t -
ment : academic , 21-25 per cent; foundation sciences, 18-22 per 
cent; professional education, 15-17 per cent; health and physi-
cal education, 33-40 per cent. 
ijN. P. Neilson, 11A Curriculu..m for the Professional Preparation 
of Physical Education Teachers fo~"' the Secondary Schools, 11 
Research ~uarterly (March, 1931), 2:217. 
y'I. E .. Blesh, 11Evalua ti ve Crl teria in Physical Educa. tion, 11 
Research Quarterly (May, 1946), 17:114-126. 
1 (" · .._ . 
As revealed in the foregoing pages, there are many methods 
of approach to the problem of curriculum evaluation. This part-
icular study is concerned with but one of these: evaluations of 
undergraduate training made by recent graduates. Chapter III 
gives the method of procedure. In Chapters IV through VIII# the 
fin~ings are reported, and Chapter IX gives a summary of findings 
and the conclusion. 
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CRAPrrER III 
PROCEDURE 
Development of the instrument:-- The nature of the problem 
involved in this study indicated two alternatives for the collec-
tion of data: (l) the interview, (2) the questionnaire. Because 
of the wide geographical distribution of the group selected for 
study, the personal interview was totally impossible. The sam-
ple included graduates scattered all over the United States and 
Canada. Vfuile the questionable validity and reliability of the 
questionnaire cannot be denied, it is evident that it was the 
only feasible method for this study. 
After a survey of many types of questionnaires reported in 
the literature, a questionnaire was drawn up. An effort was made 
to be as definitive and objective as possible in setting up the 
rating scales and short answer questions. In addition, it seemed 
essential that an opportunity be given for free expression in re-
sponding to questions that did not lend themselves to objective 
treatment. 
The questionnaire was then presented to the staff of the 
Bouve-Boston School for approval. With the aid of this group the 
instrument underwent many revisions in an effort to improve its 
value for the school. A trial questionnaire was then distributed 
to a representative sampling of ten ~radua.tes, two from each of 
the classes participating in the study. An effort was made to 
Q ~ ~~-1._ 
include as many different types of positions within the field as 
possible. On the bases of their suggestions and returns, a few 
minor alterations were made. The questionnaire was then ready 
for distribution. 
Collection of data:-- The questionnaire, along with a per-
sonal letter and a self-addressed envelope, was mailed to each 
graduate . The purpose of the study was carefully explained, and 
t h e questionnaire was unsigned in an effort to obtain frank opin-
' ions. For the purpose of checking returns, each ques tionnaire 
was nQmbered and a key was kept. This was also explained to the 
graduates . 
Three weeks after the questionnaires were mailed 55 were re-
turned. Follow-up post cards were then sent to the remaining 56 1 
soliciting their questionnaires. Twenty-seven more of the group 
responded, making a total of 82 returns or a return of 74 per 
cent. 
Table 1 indicates the number sent and returned from each 
class. That the response from the class of 1946 is the poorest 
is understandable, for t hey are the furthest removed from their 
undergraduate training and many are now married and no longer 
teaching. In almost every case the questionnaire was filled out 
in detail with many additional cot~~ents. Several included letters 
expressing their interest in the project and a desire to see the 
results of the study. It was most gratifying to have such a good 
return; the questionnaire was nine pages long and required a good 
deal of time and thought. 
The sample:-- The group selected for this investigation 
were graduates of t he Bouve- Boston School of the classes of 
1946-1950, who have taught at least half a s chool year since 
graduation. Justification for selecting this particular group y 
has been previously established. This study is based on re-
turns from 82 graduates who answered the questionnaire, which 
was sent to 111 graduates. 
Table 1. Questionnaires Sent and Returned By Each Class 
Year of Number Number Percentage 
Graduation Sent Returned of Returns 
( 1 J (2) ( 3) (4) 
1946 • ... . .... ....... • 23 13 57 
1947 ••••• •• • ••••••• •• 18 14 78 
1948 . ................ 21 14 67 
1949 • ....••..... .... • 20 16 80 
1950 •. . .. . . .. . ......• 29 25 86 
Total ...............• 111 82 74 
Treatment of data:-- Master sheets were developed for the 
purpose of tabulating each item in the questionnaire. These tab-
ulations were made according to classes to indicate trends and 
changes of emphasis brought about by changes in curriculum, fac-
ulty personnel, and general policies over the five - year period. 
Tables were then drawn up to present the data for interpretation. 
fl See Chapter I, 3. Scope, p. 3. 
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CHAPTER IV 
TEACRI NG EXPERIENCES OF TB~ GRADUATES 
1. Winter Positions 
Types of positions held:-- Graduates of the Bouve-Boston 
School hold a wide variety of teaching positions scattered all 
over the country. One hundred and forty-six positions, as 
shown in Table 2, are reported by the 82 graduates surveyed. Of 
these, the greatest number, 47 or 32 per cent, are positions in 
private schools with upper schools attracting more than half. 
Public schools are a close second with a total of 43 or 29 per 
cent of the positions. These are well scattered throu~out the 
various levels and combi na tions of levels with senior high 
slightly predominant. Thirty-four college positions are reported 
of which 29 are in four-year colleges, the rest belng in junior 
colleges. 
Among other types of positions the Y. W.C.A. ranks first with 
16. The remaining are widely scattered with only one or two re-
porting the following : community recreation, teaching in a state 
school for feeble-minded, state hospital recreational aide, teach-
ing in a nurses ' training pro gram, tee_ch ing reducing exercises in 
a beauty school, teaching private dancing lessons, and teaching 
men's Modern Dance at a music conservatory. 
Table 2. Nwnber of- Graduates ~~o Rave Held Various Types of 
Positions and Their Status in These Positions 
Types of Only Head with Only One of Total 
Positions Woman in at Least Assist- Two or 
Department One ant More 
Assistant Assistants 
(1) (2) {3} {4} {5} { 6 J 
Private School 
Upper ••••••••••• 5 4 12 4 25 
Lower & Upper ••• 2 4 8 4 18 
Lower ••••••••••• 2 1 1 0 4 
Total •••••...••• 9 9 21 8 47 
Public School 
Senior High ••••• 5 3 1 3 12 
Elementary, 
Junior, and 
Senior High •••• 8 0 0 1 9 
Elementary •••••• 4 0 0 3 7 
Junior and 
Senior High •••• 3 0 1 1 5 
Junior High ••••• 3 1 0 0 4 
Elementary & 
Junior High •••• 1 0 1 1 3 
Elementary & 
Senior High •••• 2 0 0 1 3 
Total ••••••••••• 26 4 3 10 43 
College 
Four-year ••••••• 0 2 5 22 29 
Junior •••••••••• 1 0 0 4 5 
Total ••••••••••• 1 2 5 26 34 
Others 
Y. 'W .c .A ••••••••• 4 2 2 8 16 
Community 
Recreation ••••• 1 0 0 1 2 
State School 
for Feeble-
minded ••••••••• 1 0 0 0 1 
State Hospi-
tal Recreation. 0 0 0 1 1 
Nurses Train-
ing Program •••• 0 0 1 0 1 
Beauty School ••• 0 0 0 1 1 
Total ••••••••••• 6 2 3 11 22 
Grand Total of 
Status in Pos. 42 17 32 55 146 
~· 
A few positions outside the field were reported: assistant 
dean of women at a colleg e, literature secretary to an interna-
tional church organization, director of a private nursery school, 
classroom grade teacher, and boarding worker for a social wel-
fare adoption agency. 
Status in their positions :-- In 55 or 38 per cent of the 
positions reported in Table 2, gradua te s served as one of t wo or 
more assistants. Almost half of these were in the college area. 
In 42 or 28 per cent of the positions, graduates have served as 
the only woman in the department, more than half having been in 
public schools. Many of these public school positions are in 
small towns where only one person is needed to carry out the pro-
gr~~ . In 32 or 22 per cent of the positions reported, graduates 
were the only assistant, more than half of these being in private 
schools. It is not surprisin8 t ha t few, 17 or 12 per cent of the 
graduates' positions have been as h ead of a departmen t wi th at 
least one assistant. About half o f these were in private schools. 
The general pattern s h ow s a tendency toward recent gradu-
ates being the on ly assistant in private schools, the only woman 
in t he department in public schools, and one of two or more as-
sistants at the colleg e level. The predominance of assistant-
ships is probably accoun table by the recency of this group's en-
trance into the field. 
Years of teaching :-- Table 3 shows the nw.nber of years of 
teaching done by the members of each class. With such a limited 
group it is difficult to estimate the average number of years 
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graduates tend to remain active in t h e profession. However, the 
avai lable data indicate a tendency to remain active for t h ree or 
four years. It .should be noted that those one or two case s in 
each class, who have not t aught for at least half a year , are e -
eluded f rom t b. s survey. 
Tabl e 3. Number of Years of Teaching Done By Ea ch Class 
Class 1 Yr . 2 Yrs. 3 Yrs. 4 Yrs. 5 Yrs. 6 Yrs. o ta1 
{1) ~2) ( 3) {4} 15) ( 6) ( 7) (8) 
1946 1 2 1 3 4 2 13 
1947 0 1 6 2 5 14 
1948 1 2 4 7 14 
1949 2 1 13 16 
1950 2 23 25 
2 . Sun~ner Positions 
Undergradua.te summer camp coun seling :-- Table 4 shows the 
number of undergraduate smmner s spent in caJnp counseling by classes. 
Table 4. Number of Undergraduate Summers Spent in Camp Counsel-
ing By Each Class 
Class 1 Yr. 2 Yrs .. 3 Yrs. 4 Yrs. Total 
( l) "(2} ( 3) ~ 4) ( 5 J ( 6) 
1946 0 7 1 4 12 
1947 1 1 4 6 12 
1948 4 0 3 5 12 
1949 1 2 9 3 15 
1950 2 6 5 4 1'7 
Tota l 8 16 22 22 68 
Ei ghty-three pei' cent h ad at least one summer of camp counseling 
as underg raduates. Of the 17 per cent who did not, 12 per cent 
are in the class of 1950. It is interesting to note that more 
than half, 44, of those surveyed in this study have had at least 
three years of camp counseling experience as undergraduates. 
Graduate summer camp counseling :-- Table 5 shows that a few 
more than half, 47, have been employed as camp counselors after 
gradll.e_tion. About half of t hese have stopped after one summer. 
Th is means that only 28 per cent continued in camp counseling 
beyond one summer following graduation. 
Table 5. Number of Graduate Summers of Camp Counseling Done By 
Each Class 
Class 
(1) 
19"46 
1947 
1948 
1949 
1950 
Total 
1 Yr. 
( 2) 
5 
5 
1 
6 
7 
24 
2 Yrs. 3 Yrs. 
(3) (4) 
1 1 
1 3 
2 2 
2 6 
1 
'7 12 
4 Yrs. 
( 5) 
0 
0 
2 
2 
5 Yrs. 6 Yrs. 
(6) (7) 
1 0 
1 
-
2 0 
Total 
(8) 
8 
10 
7 
14 
8 
47 
28 
Other awmner positions:-- Besides camp counseling there are 
other types of teaching posit ions held by graduates. Three g rad-
uates have been p layg round instructors, t h ree have taught swimming 
pr·iva t ely, two have been Red Cross swimming instructors, and two 
have been supervisors of playground clepartments. Others have 
been emp loyed as follow s : hotel recreation director, private ten-
nis . instructor, instructor in colle ge summer sch ool co-recrea-
tion, and teach er in a cburcb summer vacation sc hool. 
No attempt V~ias made to determine the status of t h ese grad-
uates. This would be difficult because of the various typ es of 
organization involved. However, t hree reported t h at t h ey are in 
strictly administre.tive c a pacities. One is director of a day 
camp, one is assistant director of a private camp, and a third 
is t h e director of a Y.W. C. A.eamp. 
3. Subject and Activities Taught 
Listed on questionnaire form:-- Ta ble 6 gives the number 
who have taught each activity and its rank in order of frequency. 
Softball is taught by more people than any other activity with 
Basketball a close second. 'rennis ran..ks first among the individ-
ual sports i'ollowed by Badm.inton. American Country Dance is 
first in the variou s forms of dance. Other activities among the 
first ten are Volleyball, Group Games, Stun ts and Tumbling , Con-
ditioning Exercises, and Lead-up Games. 
Fewer than 20 per cent have taught Golf, Lacrosse, Skating, 
and Riding . Skatin8 and Sailing are no longer in the curriculum. 
It should be noted that graduates may have been asked to 
te a ch activities in which they did not feel qualified and there-
fore declined. For example, several made comments that they 
had had an opportunity to teach Lacrosse, Bowling, Golf , Sail-
ing , and Diving but coul d not accept because of inadequate 
preparation. The low rank of some of these activities should 
not be interpreted as mee.ning that these activities are g eneral-
ly receiving less emphasis in physical education programs. 
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Table 6. Number Who Have Taught Each Activity 
Rank Activity Number Per Cent 
Teachi~ Teaching 
_(,.....l ..... ),----=--=-~-=--=-~--=--=---=--=-~:.(=2_:-)_-~_-_-_::_-_-_-_-:_-_-_-_~__,]'-'-]"3_,:_} ___ ~< 4 )_- _ _ 
1 
2 
3.5 
3.5 
5 
6 
7 
8 
9 
10 
11.5 
11.5 
13.5 
13.5 
15. 
16 
17 
18.5 
18.5 
20 
21 
22 
23 
24 
25 
26.5 
26.5 
28.5 
28.5 
30 
31 
32.5 
32.5 
34 
35.5 
35.5 
37 
38 
39.5 
39.5 
41 
42 
Softball ••••••••••••••••••••••• 
Basketball ••••••••••••••••••••• 
Tennis •..••........•.••......•• 
Volleyball ••••••••••••••••••••• 
Badminton ••••.••••••••••..•••.• 
Group Games •••••••••••••••••••• 
American Country Dance ••••••••• 
Stunts and Tumbling •• .•••••••••• 
Conditioning Exercises ••••••••• 
Lead-up Games •••••••••••••••••• 
Arc!1ery • •••••..••...•.••.. . .••• 
Swirrnn.i ng ••••••••.......•.•....• 
Diving • •..••.•................• 
Field Hockey ••••••••••••••••••• 
~~iarchi ng . ..................... . 
Soccer •..... ..................• 
Social Games ••••••••••••••••••• 
Corrective Physical Education •• 
Singing Games •••••••••••••••••• 
Party Programs ••••••••••••••••• 
Ballroom Dance •.••••••••••••••• 
Body Mechanics ••••••••••••••••• 
Modern Dance ••••••••••••••••••• 
Life Saving •••••••••••• -· ••••••• 
Rhythmic Fundamentals •••••••••• 
Bowling •••• . ...••.............• 
Canoeing ••• ••.••.. ~ • • ........•• 
Apparatus •••••••••••••••••••••• 
European Folk Dance •••••••••••• 
Rowing • •••••••••••••.•••.•... . • 
Skiing • ...•.•............... . •• 
Camper aft • ••••••.•••• .• •.....•• 
Water Pageantry •••••••••••••••• 
Speedball •••••••••••••••••••••• 
Tap Dance •••••••••••••••••••••• 
Track • .••.•.••......•.........• 
Sailing .....•.......•.......... 
Fencing ••••••• ~ •••••••••••••••• 
Golf • ..•••.•.....••..........• • 
Lacrosse •...•.................• 
Skating • ....................... 
Riding • .•.....•..............•• 
76 
74 
70 
70 
65 
64 
63 
61 
57 
56 
55 
55 
54 
54 
52 
51 
49 
45 
45 44 
43 
40 
39 
38 
37 
36 
36 
34 
34 
31 
27 
26 
26 
23 
19 
19 
18 
16 
15 
15 
11 
9 
93 
90 
85 
85 
79 
78 
77 
74 
70 
68 
67 
67 
66 
66 
63 
62 
60 
55 
55 
54 
52 
49 
48 
46 
45 
44 
44 
41 
41 
38 33 
32 
32 
28 
23 
23 
22 
20 
18 
18 
13 
11 
30 
Another study, surveying the activities which graduates have 
been unable to accept because of inadequate preparation, might 
prove i nteresting . 
Additional subjects and activities tau~ht:-- Space was pro-
vided in the questionnaire for writing in additional subjects and 
activities taught by the gradua te s. The following were added by 
the numbers given in parenthesis : Health Education (7), Cheer-
leading (5), Baton Twirling (3), Relaxation (2), Reducing Class-
es (2), Remedial Reading (1), all fourth grade subjects (1), 
professional courses (1), Song Leading (1), First Aid (1), Bicy-
cle Riding (1), Camp Leadership (1), Recreational Leadership (1). 
Of these listed, Health Education, Relaxation, Reducing Ex-
ercises, Song Leading, Camp Leadership, and Recreational Leader-
ship are included in the present curriculum. Instructor ' s First 
Aid is not given but can be taken elsewhere. It might be pos-
sible to include Cheer L.eading in the June Camp Program or at 
least give some material if warranted. It hardly seems necessary 
to consider the other activities and subjects which are peculiar 
to individual cases and highly specialized. 
4. Respons ibilities in Addition to Actual Teaching 
Listed on questionnaire form:-- In addition to actual teach-
ing there are a great many additional responsibilities encountered 
by the physical education teacher. Table 7 gives the number who 
have met each responsibility and its rank in order of frequency. 
Table 7. Number Vi11o Have Met Each Responsibility in Addition 
to Actual Teaching 
Rank Responsibility 
(1) (2) 
1 Preparation of lesson plans 
4 
5 
6 
7 
8 
9 
10 
11.5 
11.5 
13 
14.5 
14.5 
16.5 
16.5 
18 
19 
20.5 
20.5 
22 
23 
for self •.. .................... 
Maintenance of equipment ••••••• 
Planning programs for small 
classes (20 or less) ••••••••••• 
Planning of programs for 
classes of 20-50 pupils •••••••• 
Purchase of equipment •••••••••• 
Organization of intramural 
sports ... .....................• 
Planning units of activity ••••• 
Planning system of keeping 
attendance records ••••••••••••• 
Development of a marking 
system • ..••...•.•...........••• 
Scheduling of classes •••• ~ ••••• 
Organization of extramural 
sports •..•....................• 
Planning course requirements 
involving attendance, excuses •• 
Arrangements concerning 
students' uniforms ••••••••••••• 
Planning of demonstrations ••••• 
Locker and Shower room 
administration ••••••••••••••••• 
Student counseling ••••••••••••• 
Squad organization for 
classes ••• ~ •••••••••••••••••••• 
Organization of an athletic 
association •••••••••••••••••••• 
Administration of back and 
foot examinations •••••••••••••• 
Planning of programs for 
large cla·sses (50 or more) ••••• 
Use of visual aids ••••••••••••• 
Organization of co-recreation 
programs ••••••••••••••••••••••• 
Organization of clubs •••••••••• 
Number Per Cent 
.Meeting Meeting 
Responsi- Responsi-
bilitLy ____ ~b~i~l~i~t~y~-(3) {4) 
69 
64 
64 
63 
62 
60 
52 
51 
49 
45 
44 
44 
42 
41 
41 
37 
37 
35 
31 
29 
2~ 
28 
27 
84 
78 
78 
77 
77 
73 
63 
62 
60 
55 
54 
54 
51 
50 
50 
45 
45 
43 
38 
35 
35 
34 
33 
(concluded on next page) 
Table 7. (concluded) 
Rank 
(1) 
24 
25 
27 
27 
27 
30 
30 
30 
32 
33.5 
35 
36.5 
36.5 
38 
39 
40 
41 
Responsibility 
(2) 
Planning of meets ••••••••••••• 
Administration of achievement 
tests in activities ••••••••••• 
Development of a point system. 
Planning the physical educa-
tion budget ••••••••••••••••••• 
Planning new facilities ••••••• 
Organizing the medical and 
physical examination •••••••••• 
Selection of achievement tests 
in activities ••••••••••••••••• 
Planning of elective programs. 
Planning of programs for 
restricted groups ••••••••••••• 
Administration of physical 
efficiency tests •••••••••••••• 
Planning of assembly programs. 
Planning system of keeping 
health records •••••••••••••••• 
Elementary school supervision. 
Administration of posture 
pictures •••••••••••••••••••••• 
Selection of physical 
efficiency tests •••••••••••••• 
Teaching activities for boys 
beyond grade six •••••••••••••• 
Planning the health service 
program •• •••.••••••.......•••• 
Preparation of lesson plans 
for classroom teachers •••••••• 
Number 
Meeting 
Responsi-
bility 
(3) 
25 
23 
22 
22 
22 
21 
21 
21 
20 
18 
18 
1? 
14 
14 
13 
9 
8 
7 
Per Cent 
Meeting 
Responsi-
bilit~ (4) 
30 
28 
27 
27 
27 
26 
26 
26 
24 
22 
22 
21 
17 
17 
16 
11 
10 
9 
Preparation of lesson pls_ns for self ranks first among the 
responsibilities listed. The follo wi ng, closely allied respons-
ibilities, are among t h e first ten : p lanni ng of programs for 
classes of 20-50 pupils; plannin g of programs for small classes, 
planning units of activity, and scheduling of classes. Most 
schools offer after-sch ool activities wh ich necessitate the or-
g anization of some kind of intramural program. This ranks fifth • 
.Maintenance and purchase of equipment, planning system of keep-
ing attendance records, and development of a marking system are 
all closely associated with teaching and also .fall in t h e first 
ten. 
The least common responsibilities are teach ing activities 
.for boys beyond grade six, planning t h e health service program, 
and preparation of lesson plans for classroom teachers. Most boys ' 
classes beyond grade six are now taught by men. The health serv-
ice program is usually t h e responsibility of the school doctor or 
a health council. Few of these recent graduates would be i n an 
elementary supervisory capacity wh ere t h ey would be preparing 
lessons for classroom teachers. 
Additional responsibilities :-- An opportunity was g iven for 
a dding responsibilities not lis t ed on the questionnaire. TV1o are 
respons ible for admi.ni stra tion of swimming pools. The following 
were adde d by sing le cases: posture picture conferences, develop-
ment of home-made percuss ion i n struments, typing business letters, 
mak:i.ng posters, administration of visual and audiometer tests, 
organization of a basketball league, planning fire drills, and 
administering first aid. It would seem as thougli more graduates 
are eng a g ed in administering First Aid. Probably this should 
have been included in t h e original list. 
All of these responsibilities are covered to some extent in 
existing courses with the exception of poster making, typing 
business letters, and planning fire drills. Poster making and 
the use of bulletin boards might be included in the program as 
part of a Visual Aids course. They are undoubtedly the responsi-
bility of many wb.o did not list them as separate items but in-
cluded them under visual aids. The other two are, again, peculiar 
to individual situa tions. 
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CBAPTER V 
EVALUATION OF PREPARATION FOR TEACHING 
1. Introduction 
In preparing the questionnaire it was assumed that there 
are three basic essentials in the preparation of prospective 
physical education teachers for their actual teaching responsi-
bilities. These are material in the form of suitable techniques 
and methods, personal skill, and supervised practice in teaching 
these activities. In filling out t he questionnaire graduates 
were asked to evaluate only those activities which they had had 
an opportunity to teach since graduation. It was felt that a 
graduate could not determine the adequacy of he r preparation 
if she had not experienced teaching the ' activity. 
Tables 8 through 17 give the complete data and s ummaries. 
Gr aduates were asked to evaluate the amount of usable material 
for t h e particular level at which they have taught as materials 
and techniques of presentation are deter-mined by the age group 
i nvolved. Returns will be discussed in t h e three basic areas 
cited above. 
Table 8. Evaluations of Amount of Usable Material Given for 
Teach ing Team Sports and Number Who Have Taught 
These Team Sport~? at the Various Levels 
Key to Evaluations: 
1. The amount of usable material has met few or none of my needs. 
2. The amount of usable material has met some of my needs. · 
3. The amount of usable material has met most of my needs. 
4. The amount of usable material has met all of my needs. 
5. The amount of usable material is more t han I need. 
Basketball 
Activity 
and 
Level (1) 
Elementary School ••••••••• 
Secondary School •••••••••• 
College or Adults ••••••••• 
Camp •• •••••••••••••••••••• 
Total • ••.................• 
Field Hockey 
Elementary School ••••••••• 
Secondary School •••••••••• 
College or Adults ••••••••• 
Camp •••••••••••••••••••••• 
Total ••••••••••••••••••••• 
Lacrosse 
Elementary School ••••••••• 
Secondary School •••••••••• 
College or Adults ••••••••• 
Camp •• •••••••••••••••••••• 
Total ••••• ~··••••••••••••• 
Soccer 
Elementary School ••••••••• 
Secondary School •••••••••• 
College or Adults ••••••••• 
Camp •••• •••••••••••••••••• 
Total . •.•................• 
Evaluation 
1 2 3 4 5 (2) (3) (4) (5) (6) 
3 2 
1 11 
0 4 
1 0 
5 17 
2 1 
0 4 
0 1 
0 0 
2 6 
1 0 
3 4 
2 3 
0 1 
6 8 
3 5 
2 7 
1 0 
0 0 
6 12 
9 8 
21 26 
6 13 
1 6 
37 53 
4 3 
21 17 
6 11 
0 1 
31 32 
0 0 
1 0 
1 0 · 
0 0 
2 0 
4 8 
16 18 
1 5 
0 3 
21 34 
0 
0 
1 
1 
2 
0 
1 
2 
1 
4 
0 
0 
0 
1 
1 
0 
0 
0 
0 
0 
(continued on next page) 
Total 
Number of 
Evaluations (7) 
22 
59 
24 
9 
114 
10 
43 
20 
2 
:75 
1 
8 
6 
2 
17 
20 
43 
7 
3 
73 
3? 
Table 8. (concluded) 
Key to Evaluations: 
1. The amount of usable material has met few or none of my needs. 
2. The amount of usable material has met some of my needs. 
3. The amount of usable material has met most of my needs. 
4. The amount of usable material has met all of my needs. 
5. The amount of usable material is more than I need. 
Activity 
and 
Level 
= (l) 
Softball 
Elementary school ••••••••• 
Secondary School •••••••••• 
College or Adults ••••••••• 
Camp ••• ••••••••••••••••.••• 
Total ••••••••••••••••••••• 
Speedball 
Elementary School ••••••••• 
Secondary School •••••••••• 
College or Adults ••••••••• 
Camp ••••••• ••••••••••••••• 
Total •• ~ •..•.•............• 
Volleyball 
Elementary School ••••••••• 
Secondary School •••••••••• 
College or Adults ••••••••• 
Camp •• •••••••••••••••••••• 
Total . ...•.•....•........•• 
Evaluation 
1 2 3 4 5 (2) (3) (4) (5) (6) 
0 3 7 12 
1 3 18 33 
0 0 5 12 
1 0 3 10 
2 6 33 67 
0 2 0 1 
2 0 10 8 
1 0 2 1 
0 0 0 2 
3 2 12 12 
2 5 2 12 
2 14 9 29 
0 5 3 14 
0 1 2 7 
4 25 16 62 
0 
2 
0 
1 
3 
0 
0 
0 
0 
0 
0 
1 
1 
0 
2 
Total 
Number o:r 
Evaluations (7) 
22 
57 
17 
15 
111 
3 
20 
4 
2 
29 
21 
55 
23 
·1o 
109 
38 
Table 9. Evaluations of Amount of Usable Material Given for 
Teaching Individual Sports and Number Who Have 
Taught These Individual Sports at the Various Levels 
Key to Evaluations: 
1. The amount of usable material has met few or none of my needs. 
2. The amount of usable material has met some of my needs. 
3. The amount of usable material has met most of my needs. 
4. The ruaount of usable material has met all of my needs. 
5. The amount of usable material is more t han I need. 
Archery 
Activity 
and 
Level (1) 
Elementary School ••••••••• 
Secondary School •••••••••• 
College or Adults ••••••••• 
Camp •.••••••••••••••••••••• 
Total . ................... . 
Badminton 
Elementary School ••••••••• 
Secondary School •••••••••• 
College or Adults ••••••••• 
Camp ••••••••••• • • • • • • • • • • • 
rrotal •....•......•....•.•• 
Bowling 
Elementary School ••••••••• 
Secondary School •••••••••• 
College o~ Adults ••••••••• 
Camp • ••••••••••••••••••••• 
Total •...•.•.............. 
Canoeing 
Elementary School ••••••••• 
Secondary School •••••••••• 
College or Adults ••••••••• 
Camp • ••••••••••••••••••••• 
Total .••.................. 
Fencing 
Elementary School ••••••••• 
Secondary School •••••••••• 
College or Adults ••••••••• 
Camp • •••••••• : •••••••••••• 
Total •.•.................. 
Evaluation 
1 2 3 4 5 (2) (3) (4) (5) {6) 
1 0 2 4 
1 7 5 19 
1 1 4 12 
0 2 6 11 
3 10 17 46 
2 1 2 6 
2 7 17 14 
0 5 6 17 
0 1 2 7 
4 14 27 44 
0 0 1 1 
2 6 2 7 
5 6 2 3 
0 0 0 1 
7 12 5 12 
0 0 0 2 
0 1 2 7 
1 0 1 4 
0 2 8 19 
1 3 11 32 
0 0 0 0 
1 2 1 0 
3 8 2 0 
0 0 0 0 
4 10 3 (j 
0 
1 
1 
1 
3 
0 
1 
0 
0 
1 
0 
0 
1 
0 
1 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
(continued on next page} 
Total 
Number of 
Evaluations 
(7) 
7 
33 
19 
20 
79 
11 
41 
28 
10 
90 
2 
17 
17 
1 
37 
2 
10 
6 
29 
47 
0 
4 
13 
0 
17 
39 
0 
Table 9. (continued) 
Key_ to Evaluations: 
1. The amount of usable material has met few or none of my needs. 
2. The amount of usable material has met some of my needs. 
3. The amount of usable material has met most of my needs. 
4. The amount of usable material has met all of my needs. 
5. The amount of usable material is more than I need. 
Activity Evaluation Total 
and Number of 
Level 1 2 3 4 5 Evaluations 
(1} {2) {3) (4} ( 5} (6} (7) 
Golf 
Elementary School ••••••••• 0 0 0 0 0 0 
Secondary School •••••••••• 0 4 2 0 0 6 
College or Adults ••••••••• 0 9 1 1 1 12 
Camp • ••••••••••••••••••.•• 0 1 0 0 0 1 
Total • .•••..............•• 0 14 3 1 1 19 
Riding 
Elementary School ••••••••• 0 0 0 0 0 0 
Secondary School •••••••••• 0 1 2 0 0 3 
Colle ge or Adults ••••••••• 1 1 2 0 0 4 
Camp •••••••••••••••••••••• 1 1 3 1 0 6 
To tal •.................... 2 3 7 1 0 13 
Rowing 
Elementary School ••••••••• 0 0 0 2 0 2 
Secondary School •••••••••• 0 1 2 4 0 7 
College or Adults ••••••••• 1 0 1 4 0 6 
Camp •••••••••••••••••••••• 1 2 5 12 3 23 
To tal •.•.•....•..•..••..•• 2 3 8 22 3 38 
Sailtng 
Elementary School ••••••••• 0 0 0 1 0 1 
Secondary School •••••••••• 2 1 1 1 0 5 
College or Adults ••••••••• 0 2 0 3 0 5 
Camp • ••••••••••••••••••• • • 1 4 4 6 0 15 
Total • ...................• 3 7 5 11 0 26 
Skating 
School ••••••••• Elementary 1 0 2 0 0 3 
Secondary School •••••••••• 2 4 0 1 0 7 
College or Adults ••••••••• 2 2 1 0 0 5 
C 8lllP • • • • • • • • • • • • • • • • • • • • • • 0 0 0 0 0 0 
Total • •..................• 5 6 3 1 0 15 
(continued on nex t page) 
Table 9. (concluded) 
Ke;r to Evaluations: 
1. Th e amount of usable material has met few or none of my needs. 
2. Th e amount of usable material has me'j:; some of my needs. 
3. The amount of usable material has met most of my needs. 
4. The amount of usable material has met all of my needs. 
5. r:Lne amount of usable ma terial is more t h an I need. 
Activity Evaluation Total 
and Number of 
Level 1 2 3 4 5 Evaluations 
{ 1) (2) ( 3 J {4~ ~5J {6) {7) 
Skiing 
Elementary School ••••••••• 0 0 0 1 0 1 
Secondary School •••••••••• 0 5 4 3 0 12 
College or Adults •• • •••••• 2 3 7 3 0 15 
Camp •• ••••••••••••••••• • • • 0 0 0 0 0 0 
r..rotal •••••••••.•.••••• ..•• 2 8 11 7 0 28 
Tennis 
Elementary School ••••••••• 2 0 5 3 0 10 
Secondary School •••••••••• 0 9 21 19 1 50 
College or Adults ••••••••• 0 0 12 16 1 29 
Camp • ••••••••••••••••••••• 0 3 6 15 1 25 
Total •................ ~ ... 2 12 44 53 3 114 
Track 
Elementary School ••••••••• 1 0 0 5 0 6 
Secondary School •••••••••• 1 1 5 5 1 13 
College or Adults ••••••••• 0 0 2 0 0 2 
Camp • ••••••••••••••••••••• 0 0 2 6 0 8 
Total . ...................• 2 1 9 16 1 29 
Table 10. Evaluations of Amount of Usable Material Given for 
Teaching Aquatics and Number ~bo Have Taugh t These 
Aquatics at the Various Levels 
Key to Evaluations: 
1. The amount of usable material has met few or none of my needs. 
2. The amount of usable material has met some of my needs. 
3. The amount of usable material has met most of my needs. 
4. The amount of usable material has met all of my needs. 
5. The amount of usable material is more than I need. 
Activity 
and 
Level 
(1) 
Evaluation Total 
Number of 
1 2 3 4 5 Evaluations ( 2 ) ( 3 ) { 4 ) ( 5 ) ( 6;;-<1):---'"'-----r(; 7"")----=---
Swimming 
Elementary School •••••••••• 1 
Secondary School ••••••••••• 0 
College or Adults •••••••••• 0 
Camp. • • • • • • • • • • • • • • • • • • • • • • 0 
Total. • • . . . . . . . • . . . . . . . . . • • 1 
Diving 
Elementary School •••••••••• 0 
Secondary School ••••••••••• 2 
College or Adults •••••••••• 2 
Camp. • • • • • • • • • • • • • • • • • • • • • • 3 
Total •••••••••••••••••••••• 7 
Life Saving 
Elementary School •••••••••• 0 
Secondary School ••••••••••• 0 
College or Adults •••••••••• 0 
Camp. • • • • • • . • • • • . • . • . • . . . • • 0 
Total...................... 0 
• 
Water Pageantry 
Elementary School •••••••••• 2 
Secondary School ••••••••••• 5 
College or Adults •••••••••• 2 
Camp. • • • • • • • • . • • • • • • . . . . • • • 4 
Total •••••••••••••••••••••• 13 
0 0 11 
2 5 20 
0 11 15 
.2 5 25 
4 21 71 
4 2 4 
7 8 4 
10 6 8 
5 7 11 
26 23 27 
0 0 3 
0 0 16 
1 1 18 
1 1 21 
2 2 58 
1 0 1 
4 2 1 
7 4 0 
5 3 4 
17 9 6 
0 
0 
1 
0 
1 
0 
0 
1 
0 
1 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
12 
27 
26 
32 
97 
10 
21 
27 
26 
84 
3 
16 
20 
23 
62 
4 
12 
13 
16 
45 
------- -- ------- ----- --·-·-·- - - ·- -------- - ---- --- - -- --- -
42 
Table 11. Evaluations of Amount of Usable Material Given for 
Teaching Games and Social Programs and Number Who 
Have Taught These Games and Social Programs at the 
Various Levels 
Key to Evaluations: 
1. The amount of usable material has met few or none of my needs. 
2. The amount of usable material has met some of my needs. 
3. The amount of usable material has met most of my needs. 
4. The ainount of usable material has met all of my needs. 
5. The amount of usable material is more than I need. 
Activity 
and · 
Evaluation 
Level 1 2 3 4 5 (1} (~) (3) (4) (5) {6) 
Group Games 
Elementary School •••••••••• 0 
Secondary School ••••••••••• 0 
College or Adults ••••••••• ~ 0 
Cam.p ••••••• •••••••••••••••• 0 
Total •••••••••••••••••••••• 0 
Lead-up Games 
Elementary School •••••••••• 1 
Secondary School ••••••••••• 1 
College or Adults •••••••••• 0 
Camp •• •••••••••••••••••••• ~ 0 
Total •••••••••••••••••••••• 2 
Singing Games 
Elementary School ••••••••• ~ 1 
Secondary School ••••••••••• 0 
College or Adults ••••••••• ~ 0 
Camp •••••••••••••••••••••• ~ 0 
Total •••••••••••••••••••••• 1 
Social Games 
Elementary School ••••••••• ~ 2 
Secondary School ••••••••••• 4 
College or Adults •••••••••• 1 
CB.Dlp ••••••• ••••• ·• • • • • • • • • • • 1 
Total•••••••••••••••••••••• 8 
Party Programs 
Elementary School •••••••••• 4 
Secondary School ••••••••••• 1 
College or Adults •••••••••• 0 
Can1p....... • . . • • . • • • • • • • • • • 2 
Total•••••••••••••••••••••• 7 
3 7 23 
4 10 31 
0 2 14 
1 7 15 
8 26 83 
1 11 17 
4 17 20 
0 4 6 
0 · 5 10 
5 37 53 
2 10 16 
3 5 9 
1 3 3 
1 5 9 
7 23 37 
8 4 10 
6 11 12 
3 6 4 
7 5 5 
24 26 31 
4 4 5 
14 6 6 
4 4 4 
7 5 5 
29 19 20 
0 
0 o· 
1 
1 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
Total · 
Number or -· 
Evaluations 
. (7} 
33 
45 
16 
24 
118 
30 
42 
ro 
15 
97 
29 
17 
7 
15 
68 
24 
33 
14 
18 
89 
17 
27 
12 
19 
75 
... "'t. •. 
:x.t. 
Table 12. Evaluations of Amount of Usable Material Given for 
Teaching Dance and Number Wno Have Taught Dance at 
t he Various Levels 
Key to Evaluations: 
~: i~: amount of usable material has met few or none of my needs. amount of usable material has me t some of my needs. 
3. The amount of usable material has met most of my needs. 
4. The amoun t of usable ma terial ha s met all of my needs. 
5. The amount of usable material is more t han I need. 
Activity 
and 
Level (l) 
American Country Dance 
I . 1 Elementary Schoo •••••••••• 
Secondary School ••••••••••• 
College or Adults •••••••••• 
Cam~ • ••••••••••••• e •••••••• 
To t~l •••••••••.•••••••••••• 
Ballroom Dance 
Elementary School •••••••••• 
Sec9ndary School ••••••••••• 
Col]ege or Adults •••••••••• 
Camp • •••••••••••••••••••••• 
'".(lotal •••••••••••••••••••••• 
EuroJean Folk Dance 
Elementary School •••••••••• 
Secondary School •••••••.••• 
Col]ege or Adults •••••••••• 
CamP • •••••••••••••••.•••••• 
To tal ..................... . 
Modern Dance 
Elementary School •••••••••• 
Secondary . School ••••••••••• 
College or Adults •••••••••• 
CamP, • •••••••••••••••••••••• 
Tot~l • .••.••..•............ 
I 
Rhythmic Fundamentals 
Elementary School •••••••••• 
Secondary School ••••••••••• 
Col~ege or Adults •••••••••• 
Camp • •••••••••••••••••••••• 
Total . ....................• 
Evaluation 
l 2 3 4 5 (2} (3) (4) (5) (6) 
1 0 7 15 
1 1 10 30 
1 2 4 13 
1 0 1 16 
4 3 22 74 
3 1 2 6 
2 5 5 13 
1 1 5 7 
0 1 3 6 
6 8 15 32 
1 2 4 6 
1 3 2 10 
2 3 2 6 
0 3 1 8 
4 11 9 30 
1 2 
1 5 
1 3 
0 1 
3 11 
2 4 
1 0 
0 0 
1 1 
4 5 
1 5 
2 14 
5 6 
1 5 
9 30 
4 6 
6 12 
3 6 
0 7 
13 31 
0 
0 
1 
1 
2 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
2 
0 
1 
3 
0 
0 
0 
0 
0 
(continued on next page) 
Total 
Number of 
Evaluations 
(7) 
23 
42 
21 
19 
105 
12 
25 
14 
10 
61 
13 
16 
13 
12 
54 
9 
24 
15 
8 
56 
16 
19 
9 
9 
53 
Table 12. {continued) 
Ke;y ~ o Evaluations: 
1. The amount of usable material has met few or none of my needs. 
2. Th e amount of usable material has met some of my needs. 
3. T51e amount of usable material has met most of my nee ds. 
4. Tne amount of usable material has met all of my needs. 
5. The amount of usable material is mor·e. t ban I need. 
Evaluation Total 
Number of 
Activity 
and 
Level 1 2 3 4 5 Evaluations (l) _ _ ( 2) 1~1 ( 4) < 5) < 6L ______ < 7) 
·---
Tap b ance 
Elementary School •••••••.•• 2 2 1 1 0 6 
Secondary School ••••••••••• 2 4 2 3 0 11 
Colleg e or Adults •••••••••• 1 0 2 3 0 6 C I 1 0 0 2 0 3 amp • • • •• • • • • • • •••• • • • ••••• 
Total ...................... 6 6 5 9 0 26 
45 
' ' 
Tablej l3. Evaluations of Amount of Usable Material Given for 
Teach i ng Gymnastic Activities and Number ·who h ave 
Taught These Gymnastic Activities at t he Various 
Levels 
Key ~b Evaluations: 
1. The amount of usable ma terial ha s met fe w or non e of my needs. 
2. The ~1ount of usable ma t e r ial has met s ome of my ne eds. 
3. The amoun t of u sabl e material h as me t most of my nee ds. 
4. The amount of usable material has met all of my needs. 
5. The amoun t of u sable ma t eri a l is more t han I ne ed. 
Activity 
and 
Evaluation 
Level 1 2 3 4 5 ----,~---_;;;;;,(;...,..l ..... l ' ~-------r-'?2 ) ( 3) ( 4 ) ( 5 ) ( 6 ) 
I Apparatus 
Elementary School •••••••••• 
Secondary School ••••••••••• 
Col] ege or Adults •••••••••• 
Camp • ••••••••• • .••••••.•••• 
Total •....•.............. ,. 
Body !Mech anics 
Elementary School •••••••••• 
Secondary School •••••.•••••• 
Co l lege or Adults •••••••••• 
Camp • •••••••••••••••••••••• 
Tot a_l ••.•••...•••...•..... • 
Cor r ective Physica l Education 
Ele~entary Sch ool •••••••••• 
Secondary School ••••••••••• 
College or Adults •••••••••• 
Camp • •••••••• • • • • • • • • • • • • • • 
To tal • .....•.......•......• 
Conditioning Exercises 
Elementa r y School •••••••••• 
Secondary School ••••••••••• 
College or Adults •••••••••• 
Camp • •••••••••••••••••••••• 
To tal ...•.•...•...........• 
Mar ching 
I Elementary SchDol •••••••••• 
Secondar y School ••••••.•••• 
College or Adults •••••••••• 
C aml? •............•..•.....• 
To t al . ...•................. 
0 4 4 0 0 
1 9 6 13 0 
0 0 1 2 0 
0 0 0 0 0 
1 13 11 15 0 
0 
0 
.1 
0 
1 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
2 
0 
0 
2 
2 
3 
2 
0 
7 
2 
5 
4 
0 
11 
1 
2 
0 
1 
4 
1 
2 
0 
1 
4 
5 
9 
4 
2 
20 
6 
8 
7 
2 
23 
4 
15 
4 
0 
23 
6 
12 
1 
0 
19. 
9 
15 
8 
2 
34 
3 
13 
7 
2 
25 
12 
24 
12 
4 
52 
12 
24 
9 
2 
47 
0 
0 
0 
0 
0 
0 
1 
0 
0 
1 
0 
2 
0 
0 
2 
0 
3 
0 
0 
3 
(continued on next page) 
Total 
Number of 
Evaluations (7) 
8 
29 
3 
0 
40 
16 
27 
15 
4 
62 
11 
27 
18 
4 
60 
17 
43 
16 
5 
81 
19 
43 
10 
3 
75 
46 
Table 13. (concluded) 
Kei to Evaluations: 
1. The amount of usable material h as met few or none of my needs. 
2. Th e amount of usahle material has met some of my nee ds. 
3. The amount of usable ma terial has met most of my needs. 
4. The amount of usable ma t erial has met all of my needs. 
5. The amount of usable material is more t h an I need. 
Activity Evaluation Total 
and Number of 
Level 1 2 3 4 5 Evaluations 
(I) { 2 J (3J (4} ( 5' ( 6 J ('7) 
I Stunts and Tumbling 
Elementary School •••••••••• 0 5 7 10 0 22 
Secondary School ••••••••••• 0 11 13 15 0 39 
College or Adults •••••.•••• 0 2 4 4 0 10 
Camp •••••••.•.... · • • • · • · • • • 0 1 1 7 0 9 
Total •..•..•..•............ 0 19 25 36 0 80 
Table 14. Evaluations of Amount of Usable Material Given for 
Teaching Campcraft and Number vVho Have Taught 
Campcraft at the Various Levels 
Ke;y to Evaluations: 
1. The amount of usabl e material 
2. The amount of usable material 
3. The amount of usabl e material 
4. The amount of usable material 
5. The amount of usable ma t er i al 
;..:..:.::..=:-.:2.:.:... 
Activity 
and 
Level 1 
(2) 
Camp craft 
Elementary School . .......... 0 
Secondary School ••••••••• _ ••• 0 
College or Adults ••••••••••• 1 
Camp • •••••••••••••••••••••• • 2 
Total • ...•.................• 3 
has met few 
has met some 
has met most 
has met all 
i s more t han 
Evaluation 
2 3 4 
( 3) (4) ( 5) 
1 0 2 
0 2 1 
2 2 0 
4 5 7 
7 9 10 
or none of my needs. 
of my needs. 
of my needs. 
of my needs. 
I 
5 
( 6) 
0 
0 
0 
1 
1 
need. 
Total 
NU!nber of 
Evaluations (7) 
3 
3 
5 
- 19 
30 
Table 15. Summary of Evaluation s of Usable Material 
Activity 
(1) 
Team Sports 
Softball ••••••••• 
Field Hockey ••••• 
Speedball •••••••• 
Basketball ••••••• 
Volleyball ••••••• 
Soccer ••••••••••• 
Lacrosse ••••••••• 
Individual Sports 
Per Cent Re-
sponding that 
Most or all 
Needs Have 
Been Met 
(2) 
93 
84 
83 
79 
73 
75 
18 
Canoeing......... 91 
Track............ 90 
Tennis.... • • • • • • • 88 
Rowing........... 87 
Archery.......... 84 
Badminton........ 78 
Skiing........... 64 
Sailing.......... 62 
Riding........... 61 
Bowling.......... 49 
Golf. • • • • • • • • • • • • 37 
Skating.......... 27 
Fencing.......... 18 
Aquatics 
Life Saving...... 97 
Swimming......... 96 
Diving........... 60 
Water Pageantry.. 33 
Games & Social Pr ograms 
Group Games ••• _... 93 
Lead-up Games.... 93 
Singing Games.... 88 
Social Games..... 64 
Party Prog rams... 52 
Dance 
American Country Dance 93 
Fundamentals..... 83 
Ballroom Dance... 77 
Level at which 
Significant No. 
Indicated 
Weakness 
(3) 
Secondary 
Sec.;Elem. 
Sec. ;Elem. 
Secondary 
Secondary 
Secondary 
Secondary 
College;Sec. 
College 
Secondary 
College 
Col.; Sec.; Crup.p 
Sec • ; Co 1 • ; Camp 
El. ;Sec. ;Camp 
Secondary 
Elementary 
Secondary 
(concluded on nex t page) 
Level at 
which Great-
est No. Are 
Teaching 
(4) 
Secondary 
Secondary 
Secondary 
Secondary 
Secondary 
Secondary 
Sec.;College 
Camp 
Secondary 
Secondary 
Camp 
Secondary 
Secondary 
Sec.;College 
Camp 
Camp;College 
Sec.;College 
College 
Sec.;College 
College 
Camp;College 
Camp;Sec;Col. 
Col;Camp;Sec. 
Camp;Col.;Sec. 
Secondary 
Secondary 
Elementary 
Secondary 
Secondary 
Secondary 
Sec. ;Elem. 
Secondary 
49 
Table 15. (concluded) 
Activity Per Cent Re-
sponding that 
Most or All 
Needs Have 
Been Met 
(1) (2) 
Modern Dance ••••• ~. 75 
European Bolk Dance 72 
Tap Dance.......... 54 
Gymnastic Activities 
Conditioning Exerclses95 
Marching........... 92 
Body Mechanics..... 87 
Corrective 
Physical Education 82 
Stunts and 
Tumbling •••••••••• 
Apparatus •••••••••• 
Campcraft •••••••••• 
76 
65 
67 
Level at which 
Significant No. 
Indicated 
Weakness 
(3) 
Secondary 
Secondary 
Secondary 
Secondary 
Camp 
Level at 
which Great-
est No. · Are 
Teaching 
(4) 
Secondary 
Equal at all 
Secondary 
Secondary 
Secondary 
Secondary 
Secondary 
Secondary 
Secondary 
Camp 
50 
Table 16. Evaluation of Opportunity for Ski ll Development and 
Opporturu. t y for Studen t Teach ing 
Key to Evaluations: 
+. More opportunity was given than necessary. 
0. Sufficient opportunity was given. 
-. Insufficient opportunity was given. 
Activity 
(1) 
Team Sports 
Opportunity 
for Skill 
Development 
To-
of. 0 tal 
(2) (3) (4) (5) 
Basketball........... 2 44 9 55 
54 
14 
45 
64 
20 6o 
Field Hockey......... 1 49 4 
Lacrosse............. 0 2 12 
Soccer............... 0 31 14 
Softball............. 1 59 4 
Speedball............ 0 15 5 
Volleyball. • • • • • • • • • • . 0 47 18 
Individual Sports 
Archery •••••••••••••• 
Badminton •••••••••••• 
Bowling •••••••••••••• 
Canoeing ••••••••••••• 
Fencing •••••••••••••• 
Golf ••••••••••••••••• 
Riding ••...••.....•.• 
Rowing •••• •••..••.••• 
Sailing •••••••••••••.• 
Sk ating •••••••••••••• 
Skiing •••••••••••..•• 
Tennis •. ..•.•...•.••• 
Track •••••••••••••••• 
Aquatics 
Swimming ••••••.•••••• 
Diving • .............• 
Life Saving •••••••••• 
Water Pageantry •••••• 
Games and Social Pro-
grams 
Group Games •••••••••• 
Lead-up Games •••••••• 
Singing Games •••••••• 
Social Games ••••••••• 
Party Programs ••••••• 
1 49 4 
1 40 20 
1 11 23 
1 29 4 
0 1 13 
0 2 11 
0 4 3 
0 24 5 
0 6 11 
0 2 9 
0 15 12 
2 45 20 
1 12 4 
2 53 0 
1 18 31 
3 34 1 
0 9 18 
3 55 3 
1 47 1 
1 34 5 
2 35 10 
0 27 14 
54 
61 
35 
34 
14 
13 
7 
29 
17 
11 
27 
67 
17 
55 
50 
38 
27 
61 
49 
40 
47 
41 
(concluded pn next page) 
·os on yplt r a J ty 
S"h '- 1 o.t F.>O.~<.> .t ~ "!<l 
Opportunity 
for Student 
Teaching 
To-
of. 0 tal (6) . (7) (8) (9) 
0 45 23 68 
0 30 22 52 
0 0 14 14 
0 18 25 43 
1 37 21 59 
0 9 9 18 
0 32 29 "61 
0 18 31 
0 25 32 
0 7 25 
0 15 16 
0 1 12 
0 2 10 
0 1 7 
0 15 10 
0 4 12 
0 0 11 
0 4 21 
0 40 25 
1 4 11 
0 36 18 
0 15 33 
0 29 5 
0 5 20 
2 49 6 
1 42 8 
1 30 10 
2 28 17 
0 22 20 
49 
57 
32 
31 
13 
12 
8· 
25 
16 
11 
25 
65 
16 
54 
48 
34 
25 
57 
51 
41 
47 
42 
Li r3 v--------------~----------~~ 
51_ ' 
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Table 16. {concluded) 
Key to Evaluations: 
~. More opportunity was given t han necessary. 
0. Sufficient opportunity was g iven. 
-. Insufficient opportunity wa s given. 
Activity Opportunity 
for Skill 
Development 
To-
.f. 0 tal (1) (2) (3) (4} (5) 
Dance 
American Country Dance. 1 
Ballroom Dance ••••••••• 1 
European Folk Dance •••• 0 
Modern Dance ••••••••••• 0 
Rhythmic Fundamentals •• 0 
Tap Dance •••••••••••••• 0 
Gymnastic Activities •••• 
Apparatus •••••••••••••• 0 
Body Mechanics ••••••••• 0 
Corrective Physical 
Education ••••••••••••• 0 
Conditioning Exercises. 3 
March ing ••••••••••••••• 2 
Stunts and Tumbling •••• 0 
Campcraft •••••••••••••• 0 
57 1 
30 10 
24 7 
34 4 
30 5 
10 7 
27 5 
38 5 
36 6 
53 0 
43 5 
38 14 
15 9 
59 
41 
31 
38 
35 
17 
32 
41 
42 
56 
50 
52 
24 
Opportunity 
for Student 
Teaching 
To-
of. 0 tal 
(6)(7~ (8) (9T 
1 42 12 
1 22 16 
0 14 15 
0 18 20 
0 21 14 
0 7 9 
0 20 12 
0 28 10 
0 18 20 
1 46 8 
1 37 12 
0 30 22 
0 10 13 
55 
39 
29 
38 
35 
16 
32 
38 
38 
55 
50 
52 
23 
52 
Table 17. Summary of Evaluations of Opportunity for Skill 
Development and Opportunity for Student Teach ing 
Activity 
Per Cent Indicating In-
sufficient Opportunity 
for Ski ll Development 
Per Cent Indicat-
ing Insufficient 
Opportunity for 
Student Teach ing 
------~J~l~'----------------~<~2~>--------------~<~J:: __ _ 
Team Sports 
Basketball •••••••••••• 
Fi eld Hock ey •••••••••• 
Lacrosse •••••••••••..• 
Soccer •••••••••••••••• 
Softball ••••••••.•...• 
Speedball ••••••••••.•• 
Volleyball •••••••••••• 
Individual Sports 
Archery . .............• 
Badm.inton ••••••••••••• 
Bowling ••••••••••••••• 
Canoeing •••••••••••••• 
Fencing ••••••...•....• 
Golf • •...•...•......•• 
Riding •••••••••••••••• 
Rowing • ...•.•.•.•....• 
Sailing •••••••••••.••• 
Skating •••••••••••.••• 
Skiing •••••••••••••.•• 
Tennis . ..............• 
11rack • ...............• 
Aquatics 
Swimming •••••••••••••• 
Diving •. .............• 
Life Saving.~ •.••••••• 
Water Pageantry ••••••• 
Games and Social Programs 
Group Games ••••••••••• 
Lead-up Games ••••••••• 
Singing Games ••••••••• 
Social Games •••••••••• 
Party Prog rams •••••••• 
Dance 
American Country-Dance 
Ballroom Dance •••••••• 
16 
7 
86 
31 
6 
25 
28 
7 
33 
66 
12 
93 
85 
43 
17 
65 
82 
44 
29 
24 
0 
62 
2 
67 
4 
2 
12 
21 
34 
2 
24 
(concluded on ne x t page) 
34 
42 
100 
58 
36 
50 
48 
67 
56 
78 
52 
92 
83 
88 
40 
75 
100 
84 
39 
69 
33 
69 
15 
80 
11 
16 
24 
36 
48 
22 
41 
Table 17. (concluded) 
Activity 
1 
European Folk Dance •• 
Modern Dance ••••••••• 
Rhythmic Fundamentals 
Tap Dance •••••••.•••• 
Gymnastic Activities 
Apparatus •••••••••••• 
Body M:e chani c s •••••• ~ 
Corrective Physical 
Education •••••••••••• 
Conditioning Ex ercises 
Nlarclling ••••••••••••• 
Stunts and Tumbling •• 
Ca.."'llpcraft •••••••••••• 
Per Cent Indicating In- Per Cent Indicat-
sufficient Opportunity ing Insufficient 
for Sk!_ ll Development Opportunity for 
Student Teaching 
(2) (3) 
22 
10 
14 
41 
16 
7 
14 
0 
10 
27 
38 
38 
53 
40 
56 
38 
26 
53 
15 
24 
42 
56 
54 .' 
2. Amount of Usable Material for Teaching Activities 
Team sports:-- In general the returns indicate that the 
amount of usable material given for teaching team sports has met 
most or all of the graduates' needs. Table 15 shows that at 
least 75 per cent feel that the ~1ount of material given for each 
of the team sports but Lacrosse and Volleyball has met their needs, y . 
As previously mentioned, Lacrosse is taught by a very few. Per-
haps greater emphasis is not warranted, although five said that 
they have had an opportunity to teach it but did not feel ade-
quate. More sources of material might be givena 
On the other hand, Volleyball ranks 3.5 in the number teach-
Y 
ing it. More rna terial sb.ould be given, particularly for the 
secondary school level. Soccer is on the border line. Sixty-
two per cent have taught it. Perhaps more material could be giv-
en for the elementary and secondary school. It is interesting 
to note that material given in Softball, which has been taught 
more than any other activity, has met all or most of the needs 
of 93 per cent of the cases. 
Individual sports:-- The amount of usable material g iven in 
individual sports appears to be generally weak. However, prepar-
ation in the sports taught by significant numbers has met most 
or all of the needs in at least 75 per cent of the cases. These 
include: Archery, Badminton, Canoeing , Rowing, Tennis, and Track, 
Material given in Bowling, which is taught by 44 per cent, 
17 p. 29 
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has met ~~e needs of only 49 per cent. Perhap s it warrants more 
emphasis i the curriculum. Sug gestions were made that more 
matGrial be given on ten pins and advanced Bowling techniques. 
Fencing , Golf, Riding , Sailing , Skating and Skiing are taught 
by so few that, aside from sources of material, they probably 
do not warrant more emphasis. However, it is possible that 
these activities mi ght be taught by more graduates if they were 
sufficiently skilled. As previously mentioned, an analysis of 
t h e content of physical education programs mi ght be enlighten-
ing. 
Sailing and Skating are no longer in the curriculum. Sev-
eral said that they could not teach sailing without previous ex-
perience. Sailing and SkatinB were dropped because it was felt 
that sufficient time could not be devoted to produce proficient 
teachers among the many without previous experience. A suggestion 
was made that Junior Ski Week be moved to freshman year which 
would g ive more opportunity for practice in other years . 
Aquatics:-- Th e returns indicate that preparation in Swim-
ming a nd Life Saving has been e x cellent. However, the amount of 
usable material given in Diving and Water Pageantry has been weak. y 
Sixty-six per cent have taught diving and the needs of only 60 
per cent of these have been adequately met . A need for diving 
progressions for the more difficult dives was expressed . Thirty-
.!/ 
two per cent have taught Water Pageantry and the needs of only 
33 per cent of these have been adequately met. Several suggested 
1/ Table 6, p . 30. 
that more Rhythmic Swimming should be included in the program. 
In both activities material is needed mostly for secondary~ 
college~ and c&np programs. 
Games and s~cial pro grams:-- At least 75 per cent indicated 
that material in Group Games, Le ad-up Games, and Singing Games 
has met most or all of t h eir needs. There appears to be a weak-
ness in Social Games and Party Programs for elementary~ secondary, 
and crunp use. In Social Games 64 per cent reported that most or 
all of their needs were met, and in Party Programs only 52 per 
cent reported the same. These activities are taught by 60 per 
cent and 54 per cent respectively~ and should therefore be given 
y' 
more emphasis. Very little tirne is gi ven to these activities 
at present~ and these results seem to indicate the need for ex-
pansion. 
Dance:-- The amount of usable material given in dance has met 
the needs of at least 75 per cent of the group in all but Europ-
ean Folk and Tap Dance. European Folk was close at 72 per cent. 
y' 
Forty-one per cent of those surveyed are teaching it. · Material 
given in Tap .Dance met the needs of only 54 per cent. Tap is no 
longer a part of the formal curriculum although some basic ele-
ments are given at School Camp . Twenty-three per cent of the 
~ y' 
gradua tes have taught it, mostly at the secondary level. 
There were many co~ments on Modern Dance. The most frequent 
was that more teaching progressions should be g iven. Several re-
quested that more material be given in Pillythmic Fundamentals for 
small children. 
1/Table 6, p. 30. 
~nastic activities:-- The graduates indicated that mater-
' 
ial given in g~anastic activities has met the needs of at least 
75 per cent with the exception of Apparatus. Sixty-five per cent 
reported that the amount of usable material given in this activi-
ty has met all or most of their needs. Apparatus is being taught 
y' -
by 46 per cent of the group, mostly at the secondary school lev-
el. In the last few years there has been a tendency to cut the 
amount of time g iven this activity because of a feeling that it 
is "on the way out". In view of the number teaching apparatus, 
this may not be justified. 
Suggestions were made that more . advanced techniques for drill 
teams be given in :March ing and that more difficult stunts be given 
in Stuhts a nd Tumbling. 
Campcraft:-- The amount of usable material given in Campcraft 
has met the needs of 67 per cent. 1rhirty-two per cent reported 
y' 
teaching it. More emphasis has been given this activity since 
t llis group's graduation. 
3. Opportunity for Skill Development 
In general:-- It is hi ghly desirable to have a certain amount 
of personal skt ll in preparation for teaching, both from the 
standpoint of analyzing the performance of others and demonstrat-
ing new techniques. Very few indicated in their responses that 
more opportunity was given than ne-cessary in acquiring skill in 
any of the activities. Tables 16 and 17 show that there are sev-
. eral activities in which graduates felt that insufficient oppor-
1/ Table 6 1 p. 30. 
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tunity was given. Notations have been made of those activities 
in which more than 25 per cent of those responding indicated a 
need for more opportunity to develop personal skill. These will 
be discussed according to a ctivity groups . 
Team sports:-- The returns indicate that more opportunity for 
ski ll development should be given in Lacrosse, Soccer, and Volley-
ball • . Here again more time may not be justified in Lacrosse be-
cuase of the few who actually teach it. Hovvever, Soccer in which 
31 per cent felt the need for more skill ~Dd Volleyball with 28 
per cent probably deserve more time for practice. 
The general feeling seems to be t ha t sufficient opportunity 
is g iven in the other te am sports. Several suggested the necess-
ity for learning to play all positions rather than one, whi ch 
would i mprove one's ability to coach a team. 
Indi vidus.l sports:-- The opportunity for skill development 
in individual sports appears to be generally inadequate. The only 
activities in which sufficient opportunity was given are Archery, 
C~noeing, Rowing , and Track. 
Graduates indicated that more opportunity should be g iven in 
BaQminton, Bowling, and Tennis wh ich are taught by significant 
nrunbers. 1nirty-three per cent of those teaching have felt the 
need for more opportunity for skill development in Badminton, 66 
per cent in Bowling, and 29 per cent in Tennis. More Opportunity 
is now g iven in BaQminton and Tennis with increased facilities 
and time allotment. 
Of the activities t aught by a few 93 per cent indicated the 
need for more skill in Fencing, 85 per cent in Golf, 43 per cent 
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in Riding, 65 per cent in Sailing , 82 per cent in Skating, and 
44 per cent in Skiing. More opportunity is now g iven in Golf with 
the expansion of facilities. As previously mentioned , Sailing and 
Skating have been dropped. Fencing is now an elective activity in 
the Senior year. 
Aquatics :-- Everyone indi cated t hat sufficient opportunity is 
given for learning to swim, and all but one indicated the same in 
Life Saving . Sixty-two per cent felt that more opportunity should 
be give n in Diving, and 67 per cent felt that more opportunity 
should be given in Water Pageantry. At present seniors may elect 
Water Ballet which encompasses t he lattere 
Games and social programs:-- It was generally indicated that 
sufficient opportunity is given in these activities requir ng a 
minimum of personal sk:tll. 
Dance:-- The returns show that sufficient opportunity is given 
in all phases of dance with the exception of Tap Dance. As pre-
viously mentioned, t his is no longer a formal course, and the de-
sirability of expansion is questionable. 
Gymnastic activities:-- Everyone indicated that sufficient 
I 
opp ortunity was g iven for acquiring personal skill in Conditioning 
Exercises . More recently the. time allotment for this activity has 
been reduced. Twenty-seven per cent felt that insufficient oppor-
tunity was given in Stunts and Tumbling . ' Perhaps more emphasis is 
feasible in view of t h e large number teaching Stunts and Tumbling . 
Crunpcraft :-- Thirty-eight per cent indicated a need for more 
personal sk i ll in Campcraft. Perhaps the recent expansion o:f 
y 'ra.ble 6, p. 30. 
!I 
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this pro gram will improve this situation. 
4. Opportunity for Student Teaching 
In general :-- Until very recently the opportunity for stud-
ent teaching in practice classes was limited. Th e greater part 
of student teaching was done in practice teaching situations in 
local phy sica l education de partments, following the freslLrnan year_ 
of p ractice with class-mates. While this outside practice teach-
ing ha(8 been continued, more extensive opportunity is now g iven 
in a ctivity classes where students practice with their own class-
mates in the sophomore, junior, and senior years as well as 
freshman year. \liith this in mind, it is riot surprising that the 
returns of t his survey indicate a deficiency in student teaching 
during activity periods when these graduates were in school. 
They apparently feel t h is lack which has been remedied since they 
were in school. 
Team s ports:-- More t h an 25 per cent have indicated a need 
for more student teach i ng i n e ac:b of t h e team s ports . 1'he need 
is p articul arly great in Lacr u sse, So ccer , and Speedball in which 
more t h an 50 per cent r eported t ha t insuff icient opportuni ty was 
g iven. Just recently Soccer and Sp eedball have been included in 
t h e sophomore program a s well as t he fre sh.rnan so that more student 
teaching , coach ing , and off~ciating mi gh t be included. 
Individual sports:-- Hare t he.n 50 per cent e xpressed t h e 
opi nion that i n s u f f:tc:'Leflt oppo r· tuni ty was g iven o r- student 
teaching in all the inc".l ri dual s por·ts bu-'- Eowing and Tennis. 
IVIore than 75 per cent felt t h at more opportun ity s h ould b e g iven 
in Bowling , Fencing , Golf, Ridine; , Sa:i.li ng, Skating , and Skiing. 
Again, these activities , actua lly taught by relatively few, might 
be taught by more gradu ates if they felt more competent. 
Aquatic s ·-- Only 15 per cent indicated t h at more opportunity 
sh ould be g iven for stuO.ent teach in g in Lif·e Saving . 'll_b_is is not 
sur prising as teach ing is part of the Red Cross Instruc t or's 
Cour~e. Thirty-thre e p er cent felt insufficient opportunity was 
g iven in teach ine; Swimming , 69 per cent in teach ing Diving , and 
80 per cent in teach in[ Water Pag e a ntry. 
Games and social programs: - - J--'ess t h an 25 per cent expresse d 
t h e opin :i.on t h at more opportunity for teach ing sh ould be g iven in 
Group Games, Lead-up s, and Sing ing Games . Tha t more o pportun ity 
s:houl d be g iven in Social Games and Party Prog rams is evidenced 
by 36 per cent and 4 8 per cent respectively. Apparently more time 
s h ould be granted Social Games and Party Programs for procedure 
in t h ese activities is alre a dy largely stuc.ent teach ing , wh ich is 
evid e n tly not enough. 
Dance:-- Table 1 7 show a that more than 25 per cent felt the.t 
t J. e re was insufficient opportun ity for student te a ch ing in all 
phase s of dance but American Country. Several requ e s ted more 
"calling p r a ctice" , which is now g iven. Fifty - three per cent 
f e lt the need of more teach ing in Mo dern Dance. A few commen ted 
t ha t t h e less s k illed dancer sboul d be encouraged and given 
teaching responsib ilities as frequently a.s "the dancer". Approx-
i ma tely 40 per cent felt t h e nee d for more teaching in Ballroom 
Dance, European Folk Dance , and Rhytbmic Fundamentals, and 56 
per cent in Tap. 
Gymnastic activi ties:-- Eighty-five per cent felt t h at they 
had h ad sufficient practice in teach ing Conditioning Exercises 
and 76 per cent in I•.iarching . F ifty-tb.ree p er cent ind ica ted that 
more emphasis should b e p laced on teaching Corrective Physical 
Education. Th is course has been revised and e ypanded since these 
graduates were in scb.ool so that more opportunity is now f iven. 
Stunts are taught in fresll_man Directed 'reaching , but 42 p er cent 
still feel t h at t h ere should be more . With 74 per cent teach~ng y 
t:i.1.is activity after gr aduation t h e possibility of more time in 
tbe curriculum shoul d probably be inve sti :~ated . 
Thirty-ei ght per cent indicated insufficient opportunity 
for teaching Apparatus, 26 p er cent for teachin5 Body Mechanics, 
and 24 p er cent for teaching Marching . The time allotment for 
Apparatus has recently been cut so that no student teachi n g is 
now possible.. With 46 per cent t eaching. Ayara tus after gr a dua-
tion, this ~ay need further consideration. 
Campcr·aft :-- Very little opportunity has been g iven for 
Student teaching in Campcraft. Fifty-s i x per cent expressed the 
need for more which c an p robably be g iven within the present time 
allotment. 
5. General Corr@ents 
Many comments, worthy of consideration, Vl.rere made about the 
ac ti vi ty program in '; enera1. The most frequent wil l be mentioned. 
Several graduates felt that some provision should be made 
for individuals who are weak in some sports and strong in others 
~'? UL· · 
because of previous e :xperience. Perhaps more opportunity for 
skill development could be g iven in the weak er activities and 
le ss in t h e stronger . Tnis presents certain me chanical diffi-
culties in sch eduling , but might be worked out. 
Another ob servation was that novices in individual sports 
were no t g iven equal opport1.mity especially in tournaments and 
teaching . 'rhey felt t h at tr·ose who were already proficient were 
encouraf ed to e xpand t heir skill and teaching ability to the 
fulle st while the less apt observed. Thi s was particularly true 
in competitions of the elimination type. 
Several requested that more ma~erial be given in coaching 
team s ports and on de_velopin£:; p ractice sessions, progressing 
from begi nners to advanced. rrhey felt fa J rly well prepared to 
teach isolated skills but less confident about coachinf and the 
more advanced strategies. 
G-raduates, who are now teachlne; with the handicap of' limited 
space and equ ipment, felt t ha t more suggestions should have been 
g iven for coping with t h e "average situation" rather than the 
ideal. 'rhey do not feel adequately prepared to deal with large 
numbers with limited space and equipment. Perhap s this could be 
stre s sed in a ctivity periods as well as in t heory of the various 
activities. 
CHAPTER VI 
EVALUATION OF PREPARA TI ON FOR MEE TING RESPONSIBILITIES 
IN ADDrCION TO ACTUAL 1'EACHING 
Introduction :-- Graduates were asked to check and evaluate 
those resp onsibilities that t h ey have me t in addition to actual 
teaching . Again, it was felt t ha t only those who had experienced 
certain responsibilities were in a position to make valid eval-
uations. 
Tables 18 and 19 give the resu lts of t his phase of the s u r-
vey. No a ttempt was made to distinguish levels as this would 
have added pages to an already long questionnaire. 
The results:-- 'l'h e number encountering each responsibility 
has already been discussed . Table 1 8 s h ov1s the number who eval-
uated each responsibility and t h eir opinions as to t h e adequacy 
of t he ir pr eparation. Table 19 show s t he per cent of those eval-
uating each responsibility who reported t ha t t h ey were reasonab ly 
or wel l prepared to meet it. 
'rh e returns indicate t hat the g r aduates have felt t ha t their 
p repara tion has been genera lly adequate. Seventy-five per cent 
or more expressed this opinion in all but nine areas, and 50 per 
cent or more i n all but planning assemblylfrograms. The latter 
has been encountered by only 22 per cent, and is now more ade-
qua.tely covered in a new course, Progr am Planning . 
1/ Table 7, p. 32. 
Table 18. Evaluation of Preparation f or Responsibilities in 
Addition to Actual Teaching 
Key to Evalua~ions: 
1. I have been totally unprepared to meet t h is responsibility. 
2. I h ave been poorly prepare d to meet t h is responsibility. 
3. I h ave b een reasonab ly prepar ed to meet tr~s responsi bility. 
4 . I have been well prepare d to meet t h is resp onsibility. 
5. I h ave h ad more preparation t h an necessary for meeting t h is 
responsibility. 
Responsibility 
(1) 
Elementary School super-
vision •....... _ ........... . 
Org anizing t h e medical and 
physical examination •••••• 
Planning t h e h ealth 
service prognam ••••••••••• 
Selection of physical 
efficiency tests •••••••••• 
Administration of phy-
sical efficien~ y tests •••• 
Administration of back 
and foot examinations ••••• 
Administration of posture 
pictu.res . . -................ . 
Selection of ach ievement 
tests in activities ••••••• 
Administration of achieve-
ment tests in activities •• 
Planning of programs for 
classes of 20-50 pupils ••• 
Planning of progr ams for 
larg e classes (50 or more) 
Planning of p rograms for 
small cla sses (20 or less) 
Planning of progr am s for 
restricted groups ••••••••• 
Plann ing of units of 
activity •••••••••••••••••• 
Preparation of lesson 
plans for self ••.••••••••• 
Preparation of lessons for 
classroom teachers •••••••• 
Evaluation 
1 2 3 4 5 (2) (3) {4) (5) (6) 
0 
0 
1 
0 
0 
0 
2 
0 
0 
0 
0 
0 
1 
0 
0 
0 
1 5 8 0 
1 14 6 0 
1 5 1 0 
3 6 4 0 
2 7 9 0 
2 9 20 0 
3 4 5 0 
4 11 6 0 
2 13 8 0 
1 19 43 0 
4 13 12 · 0 
1 19 44 0 
3 10 6 0 
1 13 36 2 
0 6 59 4 
0 5 2 0 
(continued on ne x t page) 
Total 
Number of 
Evaluations 
(7} 
14 
21 
8 
13 
18 
31 
14 
21 
23 
63 
29 
64 
20 
52 
69 
7 
66· 
Table 18. (continued) 
Key to Evaluations: 
1. I have been totally unprepared to meet t hi .s responsibility. 
2. I have been poorly prepared to meet t his responsibility. 
3. I have been reasonably prepared to meet this responsibility. 
4. I have been well prepared to meet this responsibility. 
5. I have had more preparation than necessary for meeting this 
responsibility. 
Responsibility Evaluation Total 
Number of' 
1 2 3 4 5 Evaluations 
-----....... ( 1...-.-,--------,....;< 2 > c 31 t 4 > c 5 rl6J·_...=..:_:::.=.;:(w7 r:) :...:::..:.-::.::::__ 
Teaching activities for 
boys beyond grade 6 ••••• 
Scheduling of classes •••• 
Planning course require-
ments involving attend-
ance,. excuses ••••••••••• 
Planning system of keeping 
health records •••••••••• 
Planning system of keeping 
attendance records •••••• 
Development of a marki ng 
systen1 • ••••••••••••••••• 
Planning elective pro-
grams • •••••••••••••••••• 
Organization of intra-
mural sports •••••••••••• 
Organization of' extra-
mural sports •••••••••••• 
Organization of co-recrea-
tion programs ••••••••••• 
Organization of clubs •••• 
Planning of assembly pro-
grams • .•....•.........•• 
Planning of demonstrations 
Planning of meets ••.••••• 
Organization of an ath-
letic association ••••••• 
Squad organization for 
classes ................• 
Development of a point 
system •..... ...........• 
2 1 4 2 
1 13 17 14 
0 7 25 12 
0 5 9 3 
1 11 21 18 
0 12 23 14 
1 2 9 9 
0 6 23 31 
0 5 17 22 
0 7 13 8 
0 7 15 5 
2 8 5 3 
1 6 22 11 
0 3 13 9 
0 7 18 10 
0 1 9 26 
1 3 13 5 
(concluded on next page) 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
1 
0 
0 
1 
0 
9 
45 
44 
17 
51 
49 
21 
60 
44 
28 
27 
18 
41 
25 
35 
37 
22 
67 
Table 18. (concluded) 
Key to Evaluations: 
1. I have been totally unprepared to meet t his responsibility. 
2. I have been poorly prepared to meet this responsibility. 
3. I have been reasonably prepared to meet this responsibility. 
4. I have been well prepared to meet tbis responsibility. 
5. I have had more preparation t han necessary for mee ting this 
responsibility. 
Responsibility Evaluation Total 
Number of 
1 2 3 4 5 Evaluations 
(1) ( 2) (3) (4) (5) ( 6) \?T 
Use of visual aids •••••••• 0 10 15 4 0 29 
Planning the physical 
education budget ••••••••• g 7 11 4 0 22 
Purchase of equipment ••••• 2 15 28 16 1 62 
Maintenance of equipment •• 1 12 28 . 23 0 64 
Arrangements concerning 
students' uniforms ••••••• 1 7 21 12 1 42 
Locker and shower room 
administration ••••••••••• 0 4 19 18 0 41 
Planning new facilities ••• 0 5 11 6 0 22 
Student counseling •••••••• 0 10 20 7 0 37 
Table 19. Summary of Evaluation s of Preparation for Meeting 
Responsibilities in Addition to Actual Teaching 
Responsibility 
1 
Preparation of lesson plans for 
self . ..................... ~ ..... . 
Preparation of lesson s for class-
room teachers •••••••••••••••••••• 
Planning of programs for classes 
of 20-50 pupils •••••••••••••••••• 
Planning of programs for small 
classes (20 or less) ••••••••••••• 
Planning of units of activity ••••• 
Squad organization for classes •••• 
Administration of back and foot 
examinations ••••••••••••••••••••• 
Organizing t he medical and phy-
sical examination 
Elementary School supervision ••••• 
Administration of achievement 
tests in activities •.•••••••••••• 
Organization of intramural sports. 
Locker and shower room administra-
ti on • ....•......................• 
Administration of physical ef-
ficiency tests •••••.••••••••••••• 
Organization of extramural sports. 
Planning of meets ••••••••••••••••• 
Planning of programs for large 
classes (50 or more) ••••••••••••• 
Planning elective programs •••••••• 
Planning course requirements 
involving attendance, excuses •••• 
Planning of demonstrations•······• 
Development of a point system ••••• 
Selection of achi evement tests 
in activities •••••••••• • • •••••••• 
Arrangements concerning students' 
uniforms •. .•....................• 
Planning of programs for restrict-
ed groups •......................• 
Organization of an athletic 
association •••••••••••••••••••••• 
Maintenance of equipment •••••••••• 
(concluded on next page) 
Per Cent Responding That 
· They- Have Been Reasonably 
or Well Prepared 
2 
100 -
100 
98 
98 
98 
98 
97 
95 
93 
91 
90 
90 
89 
88 
88 
86 
86 
84 
83 
82 
81 
81 
80 
80 
80 
Table 19. {concluded) 
Responsibility 
1 
Selection of physical ef-
ficiency tests ••••••••••••••••••• 
Planning new facilities ••••••••••• 
Planriing system of keeping 
attendance records •••• ~ •••••••••• 
Development of a marking system ••• 
Planning the health service 
program., .••.•.••••.••••••••.•.•. 
Organization of co-recreation 
programs ••••••••••••••••••••••••• 
Organization of c·lubs ••••••••••••• 
Student counseling •••••••••••••••• 
Purchase of equipment ••••••••••••• 
Planning system of keeping 
health records •••••••••••••••••• ~ 
Scheduling of classes •• ~ ••••• ~~ ••• 
Planning the physical education 
budget • ••••••••••••••••••• ~ •••••• 
Teaching activities for boys 
beyond grade 6 ••••••••••••••••••• 
Use of visual aids •••••••••• ~~ ••• ~ 
Administration of posture pictures 
Planning ol assembly programs ••••• 
Per Cent Responding That 
They Have Been Reasonably 
or Well Prepared 
2 
77 
77 
76 
76 
75 
75 
74 
73 
72 
70 
69 
68 
67 
65 
64 
44 
70 
Sixty-four per cent felt that t hey were adequately prepared 
to aillniniste r p osture p ictures . TI1is is a particularly d iff icu lt 
responsibility for which to prepare student s . Cameras, li ?b ting 
systems , and oth er equipment d iffers with t h e various institutions. 
However, a suggestion was made t ha t more he lp be given in analyz-
ing p ictu r es and this is pos sible . 
Sixty- seven per cent ind icated t h at t h ey were adequately pre-
pared t o teach a ctivi ties for boy s beyond gr a de six. As previous-
ly mention ed, only 11 per cen t have met this responsibility which 
hardly justifies expansion i n preparation . However, it would seem 
as t h ough sources of referen ce material migh t b e i ncluded. 
~ 1/ 
Scheduling of classes ha s been encounted by 55 per cent, -
a nd 69 per cent have said t h ey were adequately prepa red. More em-
phasis seems to be indi cated , but here a gain it is difficult, in 
f a ct i mpossible, to cover all the situations i n whi ch gradu a tes 
find t hemse l ve s. 
Seve n t y per cent felt t ha t t h ey were sufficien tly prep a red 
to deve l op a system of k ee p i ng h e alth records . Only 21 per cent y 
have met this responsibility. Again t h e particular situation is 
a difficult variable . 
The org anization of clubs has been t he responsibility of 33 
y' 
per c en t, of whom 74 per cent f elt adequately prepared. It 
would not seem feasible to consider all t he possibilities in this 
area, but general common procedures mi ght be included in an e x i s t-
ing r e lated course . 
1/Table 7, p. 32. 
Only 65 per cent feel at all competen t in t h e area of Visual y 
Aids and 35 per cent h ave met this responsibility. This phase 
of undergraduat e t r aining i s known to be weak . 'v ~ithout doubt more 
would use visual aids if t h e y felt more competent; t hey are be-
coming i ncreasingly i mportant as a teach ing device. Several sug -
gested t h e need for more i nforma tion on sources and the use of 
pro jectors. Pe r haps Visual Aids should be incorporated as a 
separate curricular offering . 
That t h e purchase of equ ipment is an i mportant t ask is in-
dicated b y t h e fact t h at 77 per c ent have met t his responsibi lity .!/ 
Si xty-eight per c ent of t h ese felt adequate ly prepared . A gr e at 
many made t h e c omment t ha t t heir p repara tion was too vague . This 
cou ld be remedied in the course, Org anization and Administration. 
Forty-five per cen t indi c ated t ha t t hey have done student y 
counseling . No doubt a gr eat many more have indulged in incident-
al counselin g . Seventy-three per cen t felt adequately pr epared. 
Princip le s of Guidance, given in 19 49 and 1950, has since been 
dropped from t he curriculum. Several g r adua tes e xpressed the de-
sire for knowledg e o f the funda_mental conc e pts and procedures in 
counseling . Per haps t he course could be ' re-instated or such in-
formation relegated to one of the Education courses. 
Additi ona l comments :-- A fe w sug g e stions were made for 
responsibiliti e s not heretofore discussed . In the area of test-
i ng , severa l would like more informa tion on test vali d ity. In 
plannine; activities, some have encountered t he situation of about 
1/ Tabl e 7, p. 32. 
two thi rds of a cl ass being normal and about one t hird atypical. 
More mater ials are needed on suitable ac tivities for this type 
of mixed g roup. 
Several would like more specific information on maintenance 
of equipment , particular l y mending equipment, and on pool admin-
istration . 
In g e n eral , t h e gradu a t e s indicated t hat t h ey woul d like more 
information on h ow to cope v:i t h the averag e situation, in wh ich 
most find t h emselves, and l ess about t h e i deal . 
CHAPTER VII 
EVALUATION OF SUBJECT-MATTER COURSES 
1. Introduction 
During the nine-year period covered by this survey there 
have been many changes in course-content, curriculum, personnel, 
and policies at the Bouve-Boston School. Therefore, it was 
necessary to tabulate the returns by classes. Collective treat-
ment would have been meaningless in courses which have changed 
measurably in content and in personnel. Graduates were asked 
to evaluate their courses as objectively as possible, forgetting 
their own personal interest in the subject itself and their 
personal feelings about the instructor. However, in evaluating 
the data the difficulty encountered by the graduates in divorcing 
subjects from personalities must .be borne in mind. Table 20 
gives the data in detail. 
2. Evaluations of Required Subjects 
Anatomy courses:-- The general concensus of opinion in all 
classes is that the anatomy courses are valuable, well covered, 
and allotted sufficient time. It is interesting to note that 
the more recent graduates found their courses more valuable 
than the earlier classes. A few felt that Anatomy I and 
Applied Anatomy could be more closely correlated with activities, 
particularly with corrective physical education. 
Table 20. Evaluation of Subject Matter Courses: Value of 
Each Subject; Coverage of Each Subject; Time 
Allotment for Each Subject 
Kez for Evaluations of Value of Subject: 
1. The subject is of little value, contributing little or noth-
ing to my professional preparation or cultural background. 
2. The subject is of some value, contributing a reasonable amount 
to my professional preparation or cultural background. 
3. The subject is very valuable, contributing a great deal to 
my professional preparation or cultural background. 
Kez for Evaluations of Coverage of Subject: 
1. The subject was inadequately covered. 
2. The subject was fairly well covered. 
3. The subject was well covered. 
Kez for Evaluations of Time Allotment: 
+• More time was allotted than necessary. 
o. Sufficient time was allotted. 
-. Insufficient time was allotted. 
Course Value of Coverage of Time 
and Subject Subject Allotment 
Class To- To- To-
1 2 3 tal 1 2 3 tal ... 0 tal 
~IJ (2} {3) {4} (5} ( 6} (7) {8} {9TTiOHllH12) ll3) 
Anatomy I 
1946 ••••••• 0 7 6 13 0 0 13 13 3 10 0 13 
1947~ •••••• 0 5 8 13 1 0 12 13 Q 12 1 13 
1948 ••••••• 0 6 8 14 0 0 14 14 0 13 0 13 
1949 ••••••• 0 4 12 16 0 I 15 16 0 16 0 16 
1950 ••••••• 0 6 18 24 0 1 23 24 0 24 0 24 
Total •••••• 0 28 52 80 1 2 77 80 3 75 1 79 
Anatomy V 
1946 ••••••• 0 7 6 13 0 0 13 13 3 10 0 13 
1947 ••••••• 0 5 8 13 1 0 12 13 0 12 1 13 
1948 ••••••• 2 3 8 13 0 1 12 13 0 12 0 12 
1949. • .••••• 0 6 10 16 1 0 16 16 0 11 0 11 
1950 ••••••• 1 6 18 25 1 0 23 24 2 21 1 24 
Total •••••• 3 27 50 80 3 1 75 79 5 66 2 73 
Applied 
Anatomy 
1946 ••••••• 0 4 9 13 0 1 12 13 2 11 0 13 
1947 ••••••• 0 5 8 13 2 0 11 13 0 11 2 13 
1948 ••••••• 0 5 9 14 0 0 14 14 0 13 0 · 13 
1949 ••••••• 2 3 11 16 0 4 1 2 16 0 13 3 16 
1950 ••••••• 0 4 19 23 0 2 21 23 0 22 1 23 
Total •••••• 2 21 56 79 2 7 70 79 2 70 6 78 
(continued on next page) 
Table 20. (continued) 
Ke:;y for Value 
I. Sub ject is 
of Subj ect: 
of lit t le val ue. 
Kel for Coverage of Subj ect: 
1. Subj ect was inadequately 
2 . Subj ect is of some v a l ue. covered. 
3. Subjec t is very va l u able. 2 . Sub j ect was fairly well 
cover ed 
Ke:l for Time Allotment: 3. Subject was well covered. 
4'. More time was allotted t han 
necessary . 
o. Suffici ent time was a llotted. 
-. I ns uf fi ci en t time was allotted. 
Course Value of Coverage of Time 
and Sub j ect Sub~ct _~·-- Allotment 
Class To- · 'fo- To-
1 2 3 tal 1 2 3 tal .. 0 
- t a l ( 1) {2) {3) {4) {5) {6) (7) { 8 2 : C:9) ( 10 )( 11 )( 12) ( 1.3) 
Appr eci a tion 
of Music 
1946 ••• • ••• 1 5 7 13 6 3 4 13 1 6 6 13 
1947 ••••••• 0 7 6 13 5 5 3 13 0 9 4 13 
1948 ••••••• 0 8 5 13 3 7 3 13 0 7 5 12 
1949 ••••••• 5 4 7 16 10 5 1 16 1 5 10 16 
1950 • • ••••• 2 10 13 25 8 10 7 25 1 9 15 25 
Total •••••• 8 34 38 80 32 30 18 80 3 36 40 79 
Biology 
1946 ••••••• 0 6 6 12 0 2 10 12 1 11 0 12 
1947 ••••••• 0 6 6 12 1 2 8 11 0 11 1 I 2 
1948 ••••••• 0 9 4 13 1 3 9 13 0 12 0 12 
1949 ••••••• 1 6 9 16 0 3 13 16 0 16 0 16 
1950 ••••••• 0 10 15 25 0 6 19 25 0 24 1 25 
Tot a l •••••• 1 37 40 78 2 16 59 77 1 74 2 7fl 
Dance Theor y 
1946 ••••••• 0 4 9 13 0 3 10 13 2 11 0 13 
1947 ••••••• 1 5 7 13 1 3 9 13 2 10 1 13 
1948 ••••.•• 4 6 4 14 2 4 8 14 2 10 1 13 
1949 ••••••• 4 6 6 16 3 6 7 16 1 12 3 16 
1950 ••••••• 0 9 16 25 0 3 22 25 0 24 1 25 
Tota l •••••• 9 30 42 81 6 19 56 81 7 67 6 80 
Dramatics 
1946 ••••••• 4 6 3 13 5 5 2 12 4 3 5 12 
1947 ••••••• 0 8 4 12 2 4 6 12 1 8 3 12 
1948 ••••••• 8 3 2 13 10 2 1 13 1 8 3 12 
1949 ••••• • • 6 7 3 16 8 6 1 15 0 8 7 15 
1950 ••••••• 6 12 6 24 20 3 1 24 3 13 8 24 
Total •••••• 24 36 18 78 45 20 11 76 9 40 26 75 
(continued on next page) 
Table 20. (continued) 
Key for Value of Subject: 
1. Subject is of little value. 
2. Subject is of some value. 
3. Subject is very valuable. 
Key for Time Allotment: 
+. More time was allotted than 
necessary 
Key for Coverage of Subject: 
1. Subject was inadequately 
covered. 
2. Subject was fairly well 
covered. 
3. Subject was well covered. 
0. Sufficient time was allotted. 
-. Insufficient time was allotted. 
Course 
and 
Class 
Education I 
1946 ••••••• 
1947 ••••••• 
1948 ••••••• . 
1949 ••••••• 
1950 ••••••• 
Total •••••• 
English I 
1946 ••••••• 
1947 ••••••• 
1948 ••••••• 
1949 ••••••• 
1950 ••••••• 
Total •••••• 
First Aid 
1946 ••••••• 
1947 ••••••• 
1948 ••••••• 
1949 ••••••• 
1950 •• • •••• 
Total •••••• 
Value of 
Subject 
0 8 
1 7 
4 7 
4 6 
7 11 
16 39 
0 4 
0 4 
1 1 
1 4 
2 3 
4 16 
0 2 
0 0 
0 3 
1 4 
0 5 
1 14 
Health & Safe-
ty Education 
1946 ••••••• 1 3 
1947 ••••••• 0 3 
1948 ••••••• 1 1 
1949 ••••••• 0 7 
1950 ••••••• 3 6 
Total •••••• 5 20 
4 
5 
3 
5 
7 
24 
9 
8 
9 
11 
17 
54 
9 
10 
8 
11 
19 
57 
6 
9 
9 
6 
13 
43 
12 
13 
14 
15 
25 
79 
13 
12 
11 
16 
22 
74 
11 
10 
11 
16 
24 
72 
10 
12 
11 
13 
22 
68 
Coverage of 
Subject 
1 3 8 12 
1 6 6 13 
6 6 2 14 
1 8 6 15 
13 9 3 25 
22 32 25 79 
1 1 11 13 
1 5 5 11 
0 1 10 11 
0 1 15 16 
3 3 16 22 
5 11 57 73 
3 1 6 10 
0 3 7 10 
1 3 7 11 
3 3 10 16 
1 9 14 24 
8 19 44 71 
2 4 3 9 
0 4 7 11 
2 3 6 11 
4 7 2 13 
5 10 7 22 
13 28 25 66 
(continued on next page) 
3 9 0 12 
4 7 1 12 
1 12 0 13 
1 14 0 15 
3 21 1 25 
12 63 2 77 
1 9 3 13 
1 4 6 11 
0 8 2 10 
0 15 1 16 
0 1'7 5 22 
2 53 17 72 
0 7 3 10 
0 9 1 10 
0 9 1 10 
0 12 3 15 
0 22 2 24 
0 59 10 69 
0 5 4 9 
1 9 1 11 
0 7 3 10 
1 8 4 13 
3 15 4 22 
5 44 16 65 
78 
Table 20. (continued) 
Ker for Value of Subject: Ker for Coverage of Subject: 
l. Subject is of little value. l. Subject was inadequately 
2. Subject is of some value. covered. 
3. Subject is very valuable. 2. Subject was fairly well 
covered. 
Ker for Ti me Allotment: 3. Subject was well covered. 
+· More time was allotted than necessary 
o. Sufficient t ime we.s allotted. 
-. Insufficient time was allotted. 
Course Value of Coverage of Time 
and Subject Subject Allotment 
Class To- To- To-
1 2 3 tal l 2 3 tal + 0 tal (1) ( 2) (3) (4) ( 5) ( 6) { 7) (8) (9) (10)(11)(12)( 13 ) 
u.s. History 
1946 •••• 5 •• 0 5 8 13 0 2 11 13 1 11 1 13 
1947 ......... 0 4 9 13 l Q 12 13 0 10 2 12 
1948 ••••••• 1 4 8 13 0 2 11 13 0 11 1 12 
1949 •••• ••• 2 6 8 16 0 5 11 16 l 14 0 15 
1950 ••••••• 0 10 13 23 1 4 18 23 0 22 1 23 
Tota l •••••• 3 29 46 78 2 13 63 78 2 68 5 75 
History of 
t he Dance 
1946 ••••••• 0 7 6 13 0 6 8 14 2 11 0 13 
1947 ••••••• 1 7 5 13 l 4 8 13- 0 13 0 13 
1948 ••• •••• 4 5 5 14 1 3 10 14 2 11 0 13 
1949 ••••••• 2 10 4 16 0 6 10 16 l 14 1 16 
1950 ••••••• l 10 13 24 0 4 21 25 2 22 l 25 
Total •••••• 8 39 33 80 2 23 57 82 7 71 2 80 
Hygiene 
1946 ••••••• 2 1 10 13 0 4 9 13 1 12 0 13 
1947 ••••••• 0 1 11 12 1 9 2 12 1 8 2 11 
1948 ••••••• 1 3 9 13 3 4 6 13 0 11 1 12 
1949 ••••••• 1 5 10 16 0 7 9 16 1 12 3 16 
1950 ••••••• 2 5 16 23 2 6 15 23 2 21 0 23 
Total • ••••• 6 15 56 77 6 30 41 77 5 64 6 75 
Music 
Placement 
1946 ••••••• 1 3 6 10 0 4 6 10 0 7 2 9 
1947 ••••••• 1 5 6 12 0 7 6 13 0 11 1 12 
Total •••••• 2 8 12 22 0 11 12 23 0 18 3 21 
(continued on next page) 
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Table 20. (continued) 
Ker for Value of Subject: Ker for Coverage of Subject: 
1. Subject is of little value. 1. Subject was inadequately 
2. Subject is of some ve.lue. covered. 
3. Subject is very valuable. 2. Subject was fairly well 
covered. 
Key for Time Allotment: 3. Subject was well covered. +. More time was allotted than necessary. 
o. Sufficient time was allotted. 
-. Insufficient time was allotted. 
Course Value of Coverage of Time 
and . Subject Subject Allotment 
Class To- To- To-
1 2 3 tal 1 2 3 tal 
"' 
0 tal 
(1) ( 2) (3) ( 4) ( 5) { 61 (7) ( 8) (9) ( 10) ( 11) ( 12) ( 13) 
Rhythmic 
Analysis 
1950 ••••••• 0 3 20 23 2 5 16 23 0 17 6 23 
Organization 
& Adm. 
1946 ••••••• 1 2 10 13 2 5 6 13 0 8 5 13 
1947 ••••••• 0 2 10 12 1 5 6 12 0 11 1 12 
1948 •••••• • 0 3 11 14 1 6 7 14: 0 9 4 13 
1949 ••••••• 0 1 15 16 0 5 11 16 0 13 2 15 
1950 ••••••• 0 5 20 25 2 9 14 25 1 17 7 25 
Total •• • ••• 1 13 66 80 6 30 44 80 1 58 19 79 
Orientation 
1946 ••••••• 4 8 1 13 1 8 3 12 5 7 0 12 
1947 ••••••• 3 7 2 12 2 5 5 12 4 8 0 12 
1948 ••••••• 5 4 3 12 0 4 6 10 5 6 0 11 
1949 •••• ••• 8 5 2 15 3 7 5 15 7 8 0 15 
1950 ••••••• 12 8 3 23 4 9 9 22 9 13 0 22 
Total •••••• 32 32 11 75 10 33 28 71 30 42 0 72 
Physiology 
1946 ••••••• 1 2 10 13 0 0 12 12 2 10 0 12 
1947 ••••••• 0 4 9 13 1 5 7 13 0 12 1 13 
1948 •••••• • 3 3 8 14 0 1 13 14 1 11 1 13 
1949 •••••• • 1 2 13 16 0 2 14 16 0 16 0 16 
. 1950 ••••••• 1 5 19 25 0 z 23 25 1 19 5 25 
Total •••••• 6 16 59 81 1 10 69 80 4 68 7 79 
Physical 
Therapy 
1946 ••••••• 0 3 10 13 0 2 11 13 0 11 2 13 
1947 ••••••• 1 3 9 13 0 5 8 13 1 11 1 13 
1948 ••••••• o - 5 7 12 0 2 10 12 0 10 1 11 
Total •••••• 1 11 26 38 0 9 29 38 1 32 4 37 
(continued on next page) 
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Table 20. (continued) 
Ker for Value of Subject: Kel for Coverage of Subject: 
l. Sub j ect is of little value. 1. Subject was inadequately 
2. Subject is of some value. covered. 
3. Subject is very valuable. 2. Subject was fairly well 
covered. 
Ke1 for Time Allotment: 3. Subject was well covered. 
+. More time was allotted than necessary. 
o. Sufficient time was allotted. 
-. I nsufficient time was allotted. 
Course Value of Coverage of Time 
and Subject Subject Allotment 
Glass To- To- To-
1 2 3 tal 1 2 3 tal + 0 ta.l ~1) ( 2' ( 3 ~ ( 4' ~ 5' ~6} ~ 7' ~ 8' ( 9} { 10' ~ 11' ( 12' ( 13' 
Child Growth 
& Development 
1949 •••••••• 0 5 10 15 0 2 13 15 1 14 1 16 
1950 •••••••• 1 4 20 25 0 4 21 25 3 20 2 25 
Total ••••••• 1 9 30 40 0 6 34 40 4 34 '3 41 
Preven tive & 
Corrective RE. 
1949 •••••••• 0 3 12 15 0 2 13 15 1 13 1 15 
1950 •••••••• 1 3 21" 25 2 4 19 25 2 16 6 24 
Total ••••••• 1 6 33 40 2 6 32 40 3 29 7 39 
Play in 
Education 
1946 •••••••• 1 5 6 12 0 1 10 11 2 9 0 11 
1947 •••••••• 2 4 7 13 0 3 10 13 2 8 1 11 
Total ••••••• 3 9 13 25 0 4 20 24 4 17 1 22 
Introduction 
to P .E. 
1949 •••••••• 1 10 4 15 0 3 12 15 1 13 1 15 
1950 •••••••• 2 12 11 25 0 4 21 25 4 21 0 25 
Total ••••••• 3 22 15 40 0 7 33 40 5 34 1 40 
Principles of 
Guidance 
1949 •••••••• 0 3 13 16 8 7 1 16 0 5 11 16 
1950 •••••••• 2 5 18 25 9 12 4 25 2 14 9 25 
Total· ••••••• 2 8 31 41 17 19 5 41 2 19 20 41 
(conti nued on next page) 
Table 20. (continued) 
Key for V__,a,_l-:u,_e_o-=f~S-.,u...,..b~j-=-e_c_t : 
1. Subject is of little value. 
2. Subject is of some value. 
3. Subject is very valuable. 
Key for Coverage of Subject: 
l . Subject was inadequately 
covered. 
2. Subject was fairly well . 
· covered. 
Key for Time Allotment: 3. Subject was well covered. 
+• More time was allotted than necessary. 
o. Sufficient time was allotted. 
-. Insufficient time was allotted. 
Course Value of Coverage of Time 
and Subject Subject Allotment 
Class To- To - To-
1 2 3 tal 1 2 3 tal + 0 tal 
{1, { 2' { 3' ( 4) { 5) {6) r7J { 8) \9) ( lOH 11}{ l2Hl3J 
Principles 
of Teaching 
1946 •••••••• 1 1 11 13 0 1 12 13 0 12 0 12 
1947 •••••••• 0 2 11 13 0 2 11 13 2 9 . 1 12 
1948 •••••••• 0 2 11 13 1 1 11 13 0 11 1 12 
1949 •••••••• 0 0 16 16 0 2 14 16 1 13 2 16 
1950 •••••••• 0 2 23 25 0 5 20 25 2 21 2 25 
Tot?-1 ••••••• 1 7 72 80 1 11 68 80 5 66 6 77 
General 
Psychology 
1946 •••••••• 0 4 9 13 0 2 11 13 0 12 1 13 
1947 •••••••• 0 3 9 12 1 3 8 12 0 11 0 11 
1948 •••• • ••• 1 3 6 10 0 2 8 10 0 9 0 9 
1949 ••••.••• 2 4 10 16 1. 3 12 16 0 16 0 16 
1950 •••••••• 0 2 21 23 2 5 16 23 1 20 2 23 
Total ••••••• 3 16 55 74 4 15 55 74 1 68 3 72 
Educational 
Psychology 
1946 ••••••• • 0 2 8 10 0 4 6 10 0 10 0 10 
1947 ••••••• • 0 3 7 10 0 3 7 10 0 8 l 9 
1948 •••••••• 1 5 8 14 0 3 11 14 0 13 0 13 
1949 •••••••• 0 6 10 16 0 6 10 16 0 15 1 16 
1950 •••••••• l 3 20 24 2 4 18 24 2 22 0 24 
Total ••••••• 2 19 53 74 2 20 52 74 2 68 2 72 
(continued on next page) 
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Table 20. (continued) 
Ker for Viilue of Subject: Ke~ for Coverage of Subject: 
1. Subject is of l:I. t tle value. 1. Subject was inadequately 
2. Subject is of some value. covered . 
3. Subject is very valuable. 2. Subject was fairly well 
covered. 
Key for Time Allotment: 3. Subject was well covered. 
t • More time was allotted than necessary. 
o. Sufficient time was allotted. 
-. Insufficient time was allotted. 
Course Value of Co·verage of Time 
and Sub,ject Subject Allotment 
Class To- To- To-
1 2 3 tal 1 2 3 tal + 0 tal {1) { 2 J { 3 J ( 4) { 5) { 6 J { 7 J { 8) { 9' { 10) { 11' { 12 J { 13 J 
Public Health 
1946 •••••••• 1 6 5 12 7 0 4 11 0 9 2 11 
1947 •••• • ••• 1 8 3 12 3 5 4 12 1 11 0 1 2 
1948 •••••••• 3 3 6 12 0 4 9 13 2 8 0 10 
1949 •••.•••• 0 9 7 16 1 6 9 16 1 14 1 16 
1950 • • • . •••• 3 9 13 25 3 11 11 25 5 18 2 25 
To tal ••••••• 8 35 34 77 14 26 37 77 9 60 5 74 
Relaxation 
1946 ••••• • •• 1 3 9 13 0 2 10 12 1 10 0 11 
1947 •••••••• 0 4 8 12 1 1 10 12 1 9 2 12 
1948 •••••••• 2 6 5 13 0 3 10 13 2 9 1 12 
1949 •• • ••••• 3 6 7 16 1 4 11 16 1 13 2 16 
1950 ••••.• • • 0 8 17 25 1 7 17 25 1 18 6 25 
Total ••••••• 6 27 46 79 3 17 58 78 6 59 11 76 
Sociology 
1949 ••••••• • 0 6 9 15 0 2 13 15 0 15 0 15 
1950 • •• • • ••• 0 7 16 23 3 8 12 23 1 21 1 23 
Total ••• • ••• <D 13 25 38 3 10 25 38 1 36 1 38 
Speech 
1946 •••• • ••• 1 2 10 13 6 4 3 13 1 6 5 12 
1947 •• • ••.•• 0 3 7 10 4 4 2 10 0 7 3 10 
1948 •••• • ••• 1 2 8 11 0 6 5 11 1 9 0 10 
1949 • • •••••• 1 7 8 16 3 9 4 16 3 10 3 16 
1950 •• •• •••• 2 8 13 23 13 6 3 22 2 12 8 22 
Total •••• • •• 5 22 46 73 26 29 17 72 7 44 19 70 
(concluded on next page) 
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Table 20. (concluded) 
Ker for Value ·of Subject: Ker for Coverage of Subject: 
l. Subject is of little value. l. Subject was inadequately 
2. Subject is of some value. covered. 
3. Subject is very valuable. 2. Subject was fairly well 
covered. , 
Ker for Time Allotment: 3. Subject was well covered. 
+. More time was allotted than necessary. 
o. Sufficient time was allotted. 
-. Insufficient time was allotted. 
Course Value of Coverage of Time 
and Subject Subject Allotment 
Class To- To- To-
1 2 3 tal 1 2 3 tal + 0 tal ~lJ { 2) ( 3 J { 4 j { 5 J { 6 J { 7 J { 8 J ( 9 J { 10 J ( ll) ( 12 J { 13 J 
survey of 
Science 
1948 •••••••• 4 5 4 13 3 4 6 13 0 7 1 8 
1949 •••••••• 4 9 3 16 2 4 9 15 .1 14 1 16 
1950 •••••• ~ • 2 11 11 24 1 10 13 24 2 20 2 24 
Total ••••••• 10 25 18 53 6 18 28 52 3 41 4 48 
Chemistry 
1946 •••••••• 5 5 3 13 5 4 3 12 2 6 3 11 
1947 •••••••• 4 5 2 11 2 5 3 10 2 7 1 10 
Total ••••••• 9 10 5 24 7 . 9 6 22 4 13 4 21 
Physics 
1946 •••••••• 6 4 3 13 4 4 4 12 1 7 3 11 
1947 •••••••• 5 6 1 12 3 5 4 12 3 8 l 12 
Total ••••••• 11 10 4 25 7 9 8 24 4 15 4 23 
Tests and 
Measurements 
1946 •••••••• 1 3 9 13 0 3 10 13 1 9 2 12 
1947 ••• ••• •• 0 1 12 13 1 3 9 13 0 11 2 13 
1948 •.•••••• 2 5 6 13 0 6 7 13 0 10 2 12 
1949 •••••••• 0 4 12 16 0 6 10 16 1 12 2 15 
1950 •••••••• 0 3 22 25 o · 8 17 25 1 20 4 25 
Total ••••••• 3 16 61 80 1 26 53 80 3 62 12 77 
The World 
Today 
1949 •••••• · •• 2 4 4 10 0 3 7 10 1 5 4 10 
Appreciation of Music:-- The results show that most graduates 
feel that Appreciation of Music is of at least some value or very 
valuable. They tend to feel, however, that the subject was not 
well covered. This is particularly true of the class of 1949. 
More than half indicated that the time allotted was insufficient, 
particularly the classes of 1949 and 1950, and several commented 
on the need of expanding the content. 
Biology:-- All but one graduate feels that Biology is of 
some value. More from the classes of 1949 and 1950 evaluated 
it as very valuable than from the other classes. On the whole 
they all felt the subject was well covered, and that the time 
allotment was sufficient. Comments were made that zoology rather 
than botany should be emphasized. 
Dance Theory:-- Most of the graduates indicated that Dance 
Theory is of some value or valuable. The classes of 1948 and 
1949 are less convinced than the others. Perhaps there were 
fewer interested in Dance itself in these two classes. They re-
ported that the coverage of the subject was fairly good, parti-
cularly the class of 1950, and that the time allotment was about 
right. 
Dramatics:-- The value of Dramatics seems questionable with 
only 18 checking that it is very valuable. More than half felt 
the subject was poorly covered, particularly the classes of 1948, 
1949, and 1950. Twenty-six felt that insufficient time was 
allotted. ~amatics has since been dropped as such, and is now 
incorporated in part in Program Planning. 
Education I:-- The graduates are not convinced of the value 
of Education. This feeling is reflected by all classes, but 
particularly 1948, 1949, and 1950. Only 25 felt the subject was 
well covered. The classes of 1948 and 1950, particularly, felt 
the subject was inadequately covered. Several suggested that the 
content should be more interesting, and that it is geared to pub-
lic school teaching when many actually teach in private schools. 
Twelve felt that too much time was allotted for this course. 
English I:-- The general opinion seems to be that English 
is valuable and that the subject was well covered. Seventeen 
suggested that more time be allotted. Suggestions were also made 
that more grammar and composition be included. 
First Aid:-- First Aid appears to be a valuable subject that 
was adequately covered. Ten people felt that insufficient time 
was allotted. Several suggested more practical work be given. 
It is no longer a specific course in the curriculum, but the basic 
essentials are now covered elsewhere. 
Health and Safety Education:-- Graduates generally agree that 
Health and Safety Education is of at least some value. Only 25 
felt that the subject was well covered. About two thirds checked 
that sufficient tin1e was allotted with 16 checking that more time 
should be given. Several commented that more teaching skills are 
needed for all levels. 
United States History:-- Graduates generally feel that His-
tory is valuable, that it has been well covered, and sufficient 
time has been allotted. 
History of Dance:-- Most graduates feel that History of 
Dance is of some value, but less than half reported it as very 
valuable. The class of 1950 tended to find it more valuable than 
did the others. Graduates indicated that the subject was fairly 
well covered and sufficient time was allotted. 
Hygiene:-- Almost 75 per cent find that Hygiene is a very 
valuable course. A few more than half felt it was well covered 
and most indicated th~t sufficient time was allotted. Several 
suggested its combination with other courses, but that will be 
discussed later. 
Music Placement:-- Just two classes, 1946 and 1947, have had 
Music P~acement. In an effort to cut down on hours it has been 
absorbed in other courses. The two classes reporting indicated 
that the subject is of some value, that the subject was fairly 
well covered, and sufficient time was allotted. 
Rhythmic Analysis:-- The class of 1950 is the only one of 
those reporting that has had Rhythmic Analysis. They reported 
that it is very valuable and was on the whole well covered. 
Seventeen indicated sufficient time was allotted and six, in-
sufficient time. Several suggested that more time be given to 
the fundamentals of music such as meter, tempo, etc. 
Organization and Administration:-- Most graduates agree 
that Organization and Administration is very valuable. A few 
more than half indicated that the subject was well covered. The 
majority felt that sufficient time was allotted but a quarter 
recommended that more time be given. Many suggestions were made: 
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worki ng out problems in class, projects on average situations, 
more opportunity to visit, and that the course b~ expanded to 
fulfill certification requirements in other states. 
Orientation:-- Almost half feel that Orientation is of little 
value. This feeling is particularly strong in the classes of 1949 
and 1950. All but ten indicated that the subject was fairly well 
or well covered. Thirty felt that more time was allotted than 
necessary. -
Physiology:-- All the classes agree that physiology is a 
valuable course, well covered, and allotted sufficient time. Five 
members of the class of 1950 felt that insufficient time was al-
lotted. 
Physical Therapy:-- The classes of 1946 1 1947 1 and 1948 are 
the only ones who took Physical Therapy under that course title. 
Since then the course-content has been reallocated to other 
courses. However, these three classes indicated that the subject 
is valuable, was well covered, and allotted sufficient time. 
Child Growth and Development:-- This course, an outgrowth of 
the breakdown of Physical Therapy,has been re-allocated and is no 
longer being given as such. The classes of 1949 and 1950 1 how-
ever, reported that the subject is valuable, was well covered., 
and allotted sufficient time. 
Preventive and Corrective Physical Education:-- This is 
another outgrowth of the breakdown of Physical Therapy. The 
classes of 1949 and 1950 agree that it is valuable, was well 
covered and on the whole given sufficient time. Seven of the 39 
reporting did indicate that insufficient time was allotted. 
.. 
- .. ~ 
Play in Education:-- This course was given only to the class-
es of 1946 and 1947. These classes reported that it is somewhat 
valuable, was well covered, and allotted sufficient time. 
Introduction to Physical Education:-- This is an outgrowth 
of Play in Education and was taken only by the classes of 1949 
and 1950. They feel that it is of some value, was well covered, 
and given sufficient time. A few felt too much time was allotted. 
Principles of Guidance:-- Tins course was started with the 
class of 1949 and has recently been dropped in an effort to cut 
down on a crowded program. Seventy-five per cent of the classes 
of 1949 and 1950 feel it is valuable. Only 12 per cent indicated 
that the subject was well covered and 50 per cent felt that in-
sufficient time was allotted. Several comnented on the importance 
of the subject, and some, who did not have it, requested that it 
be put into the curriculum. 
Principles of Teach ing:-- There was general agreement that 
Principles of Teaching is a very valuable subject, was well cov-
ered, and allotted sufficient time. 
General Psychology:-- Seventy-five per cent of t he group 
agreed that General Psychology is a very valuable course, and that 
it was well covered. The time allotment appears to be sufficient. 
Educational Psyhhology:-- Almost 75 per cent agreed that 
Educational Psychology is a very valuable course and that it was 
well covered. Again, the time allotment appears to be sufficient. 
Public Health:-- Less than half indicated that Public Health 
is a very valuable subject. Fourteen indicated that the subject 
was inadequately covered, and half of these were in t !~ class of 
1946. Time allotment appears to be about right# although five 
members of the class of 1950 did feel that too much time was 
allotted. 
Relaxation:-- Over half indicated that Relaxation is a very 
valuable subject and three fourths felt that the subject was well 
covered. Eleven indicated insufficient time allotment, but the 
majority felt that it was adequate. 
Sociology:-- This course began as a required course with the 
class of 1949. The subject appears to be valuable with no one 
indicating that it is of little value. The class of 1949 felt 
that the subject was better covered than the class of 1950. Both 
classes agreed that the time allotment was right. 
Speech:-- Sixty-three per cent indicated t hat this subject 
is very valuable, but only twenty-three per cent felt it was well 
covered. Quite a few indicated that insufficient time was allott-
ed. Many suggestions were made: more emphasis on public speak-
ing, smaller sections, limit course to those who need it# and 
more practice under stress of noise and in giving assembly an-
nouncements. 
Survey of Science:-- This subject, under this title, began 
with the class of 1948. Previously it was two separate courses# 
Chemistry and Physics. It still consists of these two in content 
but is under a different title. The graduates seem to be uncer-
tain as to the value of this subject. Only 34 per cent checked 
it as very valuable. About half felt the subject was well cov-
ered and most indicated sufficient t i me was allotted. Several 
made comments that the course should be more than a survey course. 
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Chemistry:-- Only 20 per cent of the classes of 1946 and 
1947 felt that Chemistry is very valuable. A few more indicated 
that the subject was well covered. Time allotment appears to be 
about right. 
Physics:-- Even fewer felt that Physics is very valuable 1 
and one third indicated the subject was well covered. Again, time 
allotment appears to be sufficient. 
Tests and Measurements:-- Over three quarters agreed that 
this subject is very valuable 1 with only the class of 1948 express-
ing any doubt. Two thirds indicated that the subject was well 
covered. Although 12 indicated insufficient time allotment, it 
was generally agreed that the time allotment is all right. 
The World Today:-- The class of 1949 was the only class to 
have this course. Their feeling seems to be that the subject is 
of some value and was adequately covered. They were divided on 
time allotment with only 50 per cent indicating sufficient time. 
However, the numbers are so small that these evaluations are in-
significant. 
3. Fourth Year Subjects 
Required but nqt previously evaluated:-- Graduates were 
asked to list and evaluate courses taken in the fourth year. The 
two required subjects, not previously evaluated, were Education 
II and Child Psychology. The group's feelings about Education 
II are about the same as for Education I. The most consistent 
feeling appears to be that the subject probably has some value 
but was poorly covered. Many felt that too much time was allot-
ted, at least for the content of their particular course. The 
comment was that no material was given for future use. 
On the other hand# tl1ey indicated that Child Psychology is 
a very valuable course# was well covered, and allotted sufficient 
time. The only suggestion was that more time be devoted to post-
natal development and less to pre-natal. 
Elective courses:-- A few found it difficult to recall the 
exact course titles of their electives and were unable to make 
honest evaluations and so declined. However, the list of elected 
courses is tremendous. There were well over 50 course titles 
listed. With so few taking each course, changes in personnel, 
etc. it does not seem worthwhile to list all the courses and 
their evaluations. A list of courses that were evaluated as very 
valuable and well covered by significant numbers follows: 
American -Literature 
Anthropology 
Clinical and Abnormal Psychology 
Economics 
English Bible 
English Literature 
Genetics 
Municipal Government 
Philosophy of Religion 
Sociology Seminar 
United States Government 
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CHAPTER VIII 
OPINIONS EXPRESSED ABOUT OTHER PHASES 
OF 'l'HE UNDERGRADUATE PROGRAM 
1. Introduction 
In addition to subjects and activities there are other phases 
of the teacher-training program which contribute to the prospec-
tive teacher's background. The very nature of these other phases 
called for an opportunity for free-expression in response to gen-
eral questions. The results were many and varied but give a 
more complete picture than would have been possible with more 
direct questions. 
2. Evaluation of the Practice Teaching Program 
Ways in which it proved valuable:-- Approval of the practice 
teaching program was practically unanimous. Everyone made a com-
ment to the effect that it was excellent preparation for teach-
ing, one of the school's outstanding assets, or a good preview to 
the job situation. About half noted with approval their exper-
ience with all levels and the opportunity to decide on their best 
level. A great many mentioned the psychological factors involved: 
the opportunity to develop poise and confidence; the opportunity 
to gain an understanding of children; and the possibility of dis-
covering weaknesses before graduation. 
Many were appreciative of the opportunity to apply and test 
their digestion of theory, to try out activities, and to plan and 
teach seasonal units throughout the year. They also felt that 
they had gained a better understanding of the whole school pic-
ture and had had a chance to see good and bad administration and 
teaching. Several noted that the supervisors on the job had en-
hanced the value of their experience as well as the frequent 
visits by staff, followed by conferences. 
Suggestions for improvement:-- Five suggested the block 
system but questioned the mechanics involved in such an arrange-
ment. Nine suggested that seniors use the block system with the 
present system of one day a week holding for the sophomore and 
junior years. Several said they wish they had had more practice 
teaching and felt that this was particularly important in the 
senior year. Eight felt there could be more teaching with class-
mates. Two suggested that two afternoons a week makes for better 
continuity in private schools. A suggestion was made that trans-
fer students not participate in the practice teaching program 
their first year. Six suggested that the school investigate 
teaching situations to be sure each situation affords good exper-
ience and avoid sending students to perform routine duties. Six 
requested more frequent supervision by the staff. 
3. Curricular Offerings 
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Overlapping courses:-- Several suggestions were made for 
combining courses as well as comments on overlapping courses. A 
list of overlapping courses and frequencies in parentheses follows: 
1. All Education courses (7) 
2. Visceral Anatomy and Physiology (6) 
3. Child Growth and Corrective Physical Education (6) 
4. Child Growth and Child Psychology (8) 
5. Child Growth and Principles of Teaching (2) 
6. Health Education and Hygiene (4) 
7. Health Education and Public Health (4) 
8. Health Education, Hygiene, and Public Health (4) 
9. Public Health and Hygiene (3) 
10. Public Health, Hygiene, and Physiology (2) · 
Child Growth, as previously mentioned, has been dissolved 
and absorbed by Corrective Physical Education and Principles of 
Teaching. That a certain amount of overlap is desirable cannot 
be denied. However, it might be worthwhile to investigate the 
content of these courses to see if the overlapping is more than 
desirable. 
Suggested combination of c~urses:-- Suggestions were made 
that certain courses be combined as follows: 
1. Dance Theory and History of Dance (5) 
2. Music Appreciation and Music Placement (3) 
3. Speech and Dramatics {2) 
4. Public Health, Health Education, First Aid, and Hygiene (1) 
5. Preventive and Corrective Physical Education and 
Relaxation (1) 
Music and Dramatics are no longer given. 
Additional curricular offerings:-- The following additional 
and expansion of curricular offerings were suggested: 
1. More liberal arts courses -vital background for private 
school teaching (8) 
2. 
3. 
4. 
5. 
6. 
7. 
B. 
9. 
10. 
Electives each year (5) 
Instructor's First Aid (5) 
Cheerleading (3) 
English for three years (3) 
More History, Political Science, Current Events (3) 
Camp Administration {2) 
Public Speakin$ (2) 
Visual Aids (2) 
More material on teaching sciences {2) 
11. Massage of sprains (2) 
12. Boys' activities (1) 
13. Three Majors: Dance, Sports, Correctives (1) 
14. More arts electives for those interested in Dance (1) 
15. Academic classroom procedures (1) 
16. Minor in Health Education (1) 
In order to expand an already crowded program some subjects 
must be removed. The Curriculum Committee will have to evaluate 
these returns in terms of the overall picture to determine what 
action should be taken. 
4. Suggestions for June Camp 
Program content:-- One month at School Camp is required of 
all physical education majors in their freshman and sophomore 
years. Twenty indicated that the program is good as it is now 
offered. Six suggested that three years of camp be required, and 
two recommended that all juniors be required to go and teach. 
Others made the following suggestions for the activity program: 
1. More opportunity for student teaching (7) 
2. ~~y drop sailing which is valuable? (7) 
3. More recreation programs on rainy days (6) 
4. No swimming- too cold (5) 
5. More of an elective program for individual needs (3) 
6. Eliminate track (3) 
7. Handcraft for playground workers (3) 
s. More over-night trips and canoe trips (3) 
9. Meet N.s.w.A. riding standards (2) 
10. Organization and Administration of Day Camps (2) 
11. More Lacrosse and Golf at camp (2) · 
12. More student responsibilities in administration (2) 
13. Concentrate on fewer activities in one month (1) 
14. Nature study (1) 
15. Less stress on Campcraft except as an elective (1) 
16. More informal instead of big dramatic productions (1) 
Personal routine:-- Two suggested that the personal routine 
be more lenient, and two others recommended a more adult approach 
with the possibility of more social activities such as movies and 
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fishing parties. One found that the camp routine was much too 
fatiguing. The rest of the graduates seemed satisfied with the 
program. 
5. The Advisor-Advisee System 
Does it meet the needs?-- Graduates were asked if they felt 
that the advisor-advisee system had met their needs. Of the 72 
responses to this question, 35 said, "Yes" and 37, "No". The 
class frequencies showed that the "no's" outnumbered the "yes's" 
in all but the class of 1950. In this group there were 15 who 
felt their needs had been met and 8 who felt otherwise. 
Comments and suggestions for improvement:-- The following 
suggestions and comments were made for improvement of the system: 
1. More planned conference time (18) 
2. Social problems beyond academic are ignored (8) 
3. Advisors always too busy (5) 
4. Interviews are too strained in brief scheduled conferen-
ces (5) 
5. Teachers without training should not be advisors (4) 
6. Personalities may clash- pick own advisor after Semester 
I ( 4) 
7. Can't remember who advisor was (4) 
8. More advisor-advisee social gatherings (3) 
9. In many cases a mere formality (3) 
10. Advisors choose advisees according to interests (2) 
11. More encouragement to "come in and talk it over" (2) 
12. More conferences on study habits (1) 
13. Should be available but not responsible for student (1) 
14. More help planning the future (1) 
With a crowded teaching schedule and the students' schedule 
it is difficult to cope with some of theee suggested adjustments. 
However, there is now a meeting period for one hour a week which 
has relieved the situation somevn~at. 
9(~. 
6. Expansion of Opportunities for Leadership 
The situation:-- One of the advantages of a small school is 
that a significant percentage has the opportunity for leadership 
during some phase of the college program. Aside from School Gov-
ernment, there are many other projects requiring leadership in a 
professional school such as this. 
Comments and suggestions for improvement:-- Grad~ates were 
asked how the opportunities for leadership could be expanded. The 
following summarizes their co~nents: 
1. Some students have repeated opportunities; give ~girl 
a chance to lead something (14) 
2. Limit number of offices that can be held in four years (1) 
3. Develop opportunities in classrooms and activities (4) 
4. Give seniors underclassman teams to coach (1) 
5. Student head for intramural sports program (1) 
6. More student-run activities, less supervision (2) 
7. More emphasis on big sister roles (1) 
8. More extra-curricular activities: photography, art, 
dramatics (3) 
9. Seminar courses with student leadership (1) 
It would seem as though more of an effort could be made to 
give each girl a chance to lead something. This could be done in 
classes as suggested or in committee work. There is always a ten-
dency to hand responsibilities to proven leaders in any group, 
yet all of this school's grad~ates are expected to be leaders when 
they graduate. 
More opportunities are now available through student heads 
of intramural sports. The suggestion that seniors coach under-
glassman teams seems like a good one. The most important con-
sideration is that the less aggressive studen~, who has had little 
or no opportunity, be offered this first. 
Now that the school is on a college campus, opportunities in 
extra-curricular club programs are extensive. It would be in-
teresting to make a study of how many take advantage of these op-
portuni tie a. 
7. School Policies 
In a small school, particularly, there are always many sug-
gestions made by undergraduates and alumnae on school policies. 
Graduates were asked to make constructive suggestions for school 
policies, and the response was voluminous. Some of the most per-
tinent are listed: 
1. Policies are good - excellent preparation in all phases (8) 
2. Continue to emphasize social graces and ethics (5) 
3. Expansion of permissions to meet those in other colleges (5) 
4. Do not keep girls who are unsuited for teaching and can-
not be placed (3) 
5. Appreciate excellent placement and follow-up (3) 
6. Spirit and enthusiasm should be fostered (2) 
7. Commuters should feel more a part of school (2) 
8. Some courses could be covered by reading assi gnments and 
tests (1) 
9. Talks by representative graduates on teaching positions (1) 
10. Inform seniors on how to keep up with trends after gradua-
tion (3) 
11. Make students aware of the importance of all phases of 
training from the start (4) 
12. Require Hockey and Basketball ratings (1) 
8. Refresher Courses 
Number interested:-- Graduates were asked if they would be 
interested in refresher courses given during the summer or on 
evenings during the year at the School. Fifty-two volunteered 
that it is a good idea. Twenty-eight signified interest in sum-
mer school and twenty-two in evening courses. One ia interested 
in Saturday classes only because of commuting distance. 
Courses: Unfortunately graduates were not asked to list the 
9 Q .._. 
courses in which they might be interested. However, seven wrote 
in that they are interested in courses leading to an advanced de-
gree and five that they are interested in new trends and teaching 
methods. There appears to be an interest, but before such courses 
are set-up, a defini e survey would have to be made. 
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CHAPTER IX 
SUMMARY OF FINDINGS AND CONCLUSION 
1. Introduction 
The purpose of this study was twofold: (1) to determine the 
extent to which the undergraduate training is meeting the needs 
of graduates, (2) to determine what revisions in curriculum and 
school policy should be considered to improve the undergraduate 
program. It is felt that this purpose has been achieved, and 
that the data presented in Chapters Four through Eight should 
prove valuable for the committee on curriculum revision. ~bile 
there are many other determinants of curriculum revision, which 
must also be considered, the opinions of 82 graduates on the ada-
quacy of their training for the profession cannot be overlooked. 
2. Summary of Findings 
Teaching experiences:-- As shown by the data reported in 
Chapter Four, graduates are scattered in a wide variety of posi-
tions. While the largest number are in private schools, there 
are almost as many in public schools, followed by colleges and 
the Y.W.C.A. Most are at the secondary level, and the greatest 
number are assistants, not surprising among recent graduates. 
!I Rowe found this same pattern of distribution eight years ago. 
M. Rowe, An Evaluation of the Teacher-Training Curriculum of 
e Bouve-Boston School of Physical Education, Unpublished Mas-
ter's Thesis, Boston University, 1944, p. 45. 
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A large percentage have been camp counselors as undergraduates, 
but relatively few continue beyond one summer after graduation. 
Preparation for Teachins:-- As shown in Table Six, every ac-
tivity in the curriculum is taught by the graduates. The only 
activities taught by fewer than 20 per cent are Golf, Lacrosse, 
Skating and Riding. As previously mentioned, this may be ex-
plained by the interaction of two factors: (1) equipment and 
facilities for these activities are expensive and may not be 
available, (2) graduates feel inadequately pr~pared and therefore 
may decline opportunities to teach these activities. A survey of 
physical education programs or job requirements available at the 
Placement Office might be enlightening. 
Of the activities taught by more significant numbers the 
amount of usable material given in preparation for teaching is 
weakest in Soccer, Volleyball, Bowling, Fencing, Sailing, Skiing, 
Diving, Water Pageantry, Social Games, Party Programs, European 
Folk Dance, Tap Dance, Apparatus, and Campcraft. 
1_0 1 
Significant numbers felt that more opportunity should be giv-
en for skill development in Soccer, Volleyball, Badminton, Bowling, 
Fencing, Sailing, Skiing, Diving, Water Pageantry, Tap Dance, 
Stunts and Tumbling, and Campcraft, plus the four activities 
taught by fewer than 20 per cent. The need for expansion of op-
portunities for student teaching, both at School and School Camp, 
is indicated by more than 25 per cent in all activities but Life 
Saving, Group Games, Lead-up Games, Singing Games, American Coun-
try Dance, Conditioning Exercises, and Marching • 
.lfo s ton .Qn.h r sl ty 
~chool o.1 BO.t1c -.. i Ol 
L i b riJrV 
Rowe found inadequacies in preparation in many of the activ-
Y ities cited above. y 
Streit, in an article on teacher-tra1ning 1 stresses the 1m-
portance of first-hand experience in activities. He suggests that 
those below par in skills should be required to meet minimum skill 
standards by taking extra non-credit courses. 
Since this group's graduation Skating and Sailing have been 
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removed from the curriculum 1 and opportunities for Golf, Lacrosse, 
Soccer 1 Water Pageantry, Diving, Badminton, and Campcraft have been 
somewhat expanded. However, it is evident that all these courses 
should be carefully examined both from the standpoint of content 
and time allotment. 
The following overall suggestions are particularly pertinent 
and deserve consideration: (1) provision for those who are weak in 
some activities to develop their potentialities to the fullest; 
(2) more coaching practice and materials on coaching with the sen-
iors coaching underclassman teams; {3) more information on coping 
with the handicaps of limited space and equipment common in many 
teaching situations. These could be achieved in activity classes, 
the intramural program and related theory courses. 
Preparation for meeting responsibilities in addition to 
teaching:-- Preparation for meeting responsibility in addition to 
actual teaching was felt to be generally good. The need for more 
emphasis was indicated by significant numbers in planning assam-
!/M. Rowe, op. cit., pp. 46, 47. 
yw. K. Streit, "Teacher Education - Past, Present, Future," 
Journal of Health and Physical Education (February, 1951}, 
22:40-41. 
blies, administration o£ posture pict~es, scheduling of _classes, 
organization of clubs, the use of visual aids, purchase of equip-
ment, and student counseling. In addition to these there are two 
responsibilities, encountered by fewer graduates, in which they 
felt inadequate, teaching boys' activities beyond grade 6 and 
planning a system of keeping health records. ll . 
Rowe's study indicated weaknesses in preparation for some 
of these same responsibilities: pur chase of equipment, planning 
of assembly programs, the use of visual aids, and student counsel-
ing. Just recently planning a~sembly programs has been given more . 
attention in a new course, Program Planning, but the other respons-
ibilities should also be given more emphasis. 
Further suggestions were that more emphasis be placed on meet-
ing responsibilities in the average rather than ideal situation~ 
and that more specific information be given on two important re-
sponsibilities, the maintenance and purchase of equipment. 
Subject-matter courses:-- While the gradua~es indicated that 
most of the subject-matter courses are valuable, well covered, 
and allotted sufficient time, there are a few that warrant invest-
. . . 
igation. First Aid and Principles of Guidance, which have been 
recently dropped, should be re-considered. The graduat~s, who 
took these courses find them very valuable and several of those 
who did not have Principles of Guidance wish they had. All but 
three indicated that Introduction to Physical Education, also re-
cently dropped, is of some value or very valuable. 
Graduates tend to question the value of .Education, History 
of Dance, Orientation, and Survey of Science. The results indi-
l/M. Rowe, op. cit., p. 48. 
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cate that Appreciation of Music, Health Education, Orientation, 
Principles of Guidance, Public H~alth, Speech, and Education I 
and II should be investigated from the standpoint of coverage of 
subject and time allotment. Suggestions were made that more teach-
ing skills be given in Health Education, more public speaking 
techniques in Speech, that Survey of Science should possibly be 
more than a survey course, and that the material given in Educa-
tion courses should be geared to future needs and should include 
some classroom procedures. Several commented that the Education 
courses emphasized public school teaching; actually only 29 per 
10-'l 
cent of the positions held by the graduates are in public schools. 
y' 
Graduates indicated that ' there is overlapping in the health 
u 
courses, which was also true in Rowe's study, and in all Edu-
cation courses. Some felt there was also overlapping in Visceral 
Anatomy and Physiology. The content of these courses should be 
investiga~ed. 
It was suggested that Dance Theory and History of Dance be 
combined and Preventive and Corrective Physical Education and 
Relaxation. 
Several graduates would have appreciated more liberal arts 
courses and electives each year rather than having them concentrat-
ed in the senior year. They stressed the importance of a cultural 
background, particularly for private school teaching. They felt 
the need for additional courses in Instructor's First Aid, Visual 
Aids, Camp Administration, and more in English. Cheerleading, 
!/ See Table 6, p. 30. 
g/M.Rowe, op. cit., p. 48. 
while not worthy of a separate course 1 should be incorporated 
somewhere. Camp administration has since been added in the form 
of a new course 1 Camp Leadership. 
School Camp Program:-- The majority feel that the School 
Camp program is good1 but a significant number feel it should be 
extended to three years. This same feeling was reported in Rowe's y 
study. Other pertinent suggestions are: more recreation pro-
grams1 re-instate sailing 1 add handcraft, no swimming, and offer 
electives for individual needs. Swimming instruction has since 
been removed. 
~ · -
Practice Teaching program:-- Approval of the present practice 
teaching program was practically unanimous. Recently there has 
been a great deal of pressure by local school departments to change 
to the block system. This presents certain mechanical difficul-
ties in a small school1 making such a plan prohibitive. However1 
it might be feasible to consider the suggestion that seniors teach 
on the block ·system which was made by several graduates. Other 
suggestions included: more teaching with class-mates 1 more super-
vision by staff, more teaching senior year, no practice teaching 
for transfer students t heir first year, and that the school in-
vest~gate the desirability of each teaching situation. 
Advisor-advisee system:-- Graduate~ were divided on the ade-
quacy of the advisor-advisee system. Implications are that: more 
planned conferences are needed, a more permissive atmosphere 
should prevail, untrained advisors should have some sort of in-
service training, the choice of the best method of selection of 
!/ M. Rowe, op. cit. 1 p. 50. 
advisees should be investigated, and more attention should be 
given to problems beyond the academic. 
Opportunities for leadership:-- Many suggestions were made 
for expanding the opportunities for leadership. They can all be 
realized with the acceptance and application of one general poli-
cy: develop the available opportunities to the fullest and then 
make sure every girl has an opportunity to be a leader in some 
way. The tendency to concentrate on the proven leaders is a 
known malpractice, especially when every girl must be a leader 
herself and train leaders after graduation. 
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School policies:-- Graduates were asked to make constructive 
suggestions for school policies. The majority commented very 
favorably about school policies. The most pertinent and frequent 
constructive suggestions are: expansion of permissions to be com-
parable with other colleges; make co~uters more a part of school; 
remove girls who are unfit for the profession as soon as realized; 
arrange for talks by graduates on their teach ing positions to 
stress tr1e importance of training ; impress students, particularly 
seniors, with the need for continued expansion of teaching skills 
after graduation and inform them on sources. 
Refresher courses:-- The response to the possibility of re-
fresher courses given evenings during the year or in summer school 
was highly favorable. Follow-up to determine the exact nature of 
the desired courses is indicated. 
3. Conclusions 
The results of trrls study show that the undergraduate teach-
er-training program of the Bouve-Boston School is generally meet-
ing the needs of its graduates. There is no perfect teacher-
training program; each has its weaknesses. The foregoing findings 
should provide a starting point on the way to a better program. 
~hile the validity of opinions of graduates 1 as a criterion for 
curriculum revision 1 may be questionable, it cannot be denied that 
the group judgment of 82 graduates represents at least one import-
ant factor in curriculum evaluation. The findings of this study 1 
together with other techniques reported in Chapter Two 1 should be 
of real value to the curriculum committee. 
APPENDIX 
BOUVE-BOSTON SCHOOL 
Physical Education Physical Therapy 
Medford 55, Massachusetts 
Dear 
Here is a good chance to help your Alma Mater by 
giving of your time and interestl 
Now that we have a new building with expanded r ·acil-
ities, we are anxious to make sure that what goes on here is 
also up-to- date and forward looking. One of the best tests of 
the success of our curriculum is your good judgment of its value. 
You, who have 11gone through the mill" and are now out in the 
field , are in the best position to evaluate your training in 
terms of its practical value. Undoubtedly you have found both 
strengths and -weaknesses in your preparation. We are anxious 
to hear both sides. 
If you will fill out and return the enclosed question-
naire, you will be doing the present and future students and the 
school, as a whole, a real service. I have undertaken this 
project as a member of the teaching staff a...n.d as part of my 
graduate study program. Several years ago a similar study was 
made, yielding excellent results, and we are hoping for the same 
this time. Don't be discouraged by the number of pages, for the 
questionnaire is highly objective, and you will find it moves 
along rather quickly. Please be entirely frank in your evalua-
tion; we are rea.dy to "take it. 11 Even if you are not teaching 
at the moment, do give us the benefit of your judgment . 
All of us here at school hope that you are enjoying 
your work and that you will drop in to see us in the new build-
ing on Tufts College campus whenever you can. We will greatly 
appreciate your cooperation with this project. It is not easy 
to do any extras these days, but we hope you will feel this is 
a good eau~e. There is much to be done with the material you 
send in, so won't you please return your questionnaire in the 
enclosed, stamped, and addressed envelope within the next week? 
Sincerely yours, 
1_08 
Follow-up Card 
March 3 , 1952 
Now t hat you have had a chance to fi gure out your 
income tax, won't you please tackle the question-
naire I sent you? To date the response has been 
very good , but we need your evaluation if the study 
is to be of real value. We are hoping for 100% 
returnl Won ' t you send your questionnaire along 
in the next few days? 
Sincerely yours, 
j_ij9 
Number 
EVALUATION OF THE TEACHER-TRAINING CURRICULUM 
OF THE BOUvE-BOSTON SCI-IOOL OF PHYSICAL EDUCATION 
---
Note: You will notice that you are not asked to put your name 
on this questionnaire. The above number is merely for checking 
returns. All information given and opinions expressed herein 
will remain entirely anonymous. We are interested in your fran~ 
opinion; perhaps you will feel more free to give it if this is 
unsigned. 
I. GE}ffiRAL INFOP~~TION (Pleaae check (v) or fill in.) 
( ) 
( ) ( ) 
( ) 
( ) 
1. Graduate of 3-year course ( ) Graduate of 4-year course( ) 
Year of graduation 
2. Total number of ye_a_r_s_o~f..--t,....e_a_c_h::--:-i-n-g, including this year -·. 
3. Positions held since graduation and status in each ----
position 
Directio_n_s_:--~P~l,....e_a_s_e--~c~h-e-c~k-p_o_s-.i,....t~i:-o-n~s held since graduation 
and then indicate your status in each position using the 
following key: 
1. Only woman in department 
2. Head of department with at least one assistant 
3. Only assistant in department 
4. One of two or more assistants in department 
Check (v) 
Public Elementary School 
Public Jun. High School 
Public Sen. High School 
Private Lower School 
Private Upper School 
Junior College 
College 
Y . W .c .A. 
1st 
job 
2nd 
job 
3rd 
job 
Status 
4th 5th 
job job 
6th 
job 
Other situations. (Please i ndicate type of position, age group, 
and your status.) 
4. Number of summers of camp counseling as an undergraduate ____ _ 
NQmber of summers of camp counseling as a graduate 
-~-
5. Please note any additional information regarding your teach-
ing wluch would be of interest, using t he reverse side if 
necessary. 
I 
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II. EVALUATION OF ACTIVITIES 
Directions: Please evaluate the following activities as 
objectively as possible, forgetting your own personal in-
terest in the activity itself and your personal feelings 
about the instructor . 
1. Amount of Usable Material 
Using the following numerical key, indicate to what ex-
tent the amount of usable material you were given has met 
your needs at the levels you have taught: 
1. The amount of usable material has met few or none of 
my needs. 
2. The amount of usable material has met some of my needs. 
3. The runount of usable material has met most of my needs. 
4. The amount of usable material has met all of my needs. 
5. The amount of usable material is more than I need. 
2. Opportunity for Skill Development 
3. Opportunity for Student Teaching 
Using the following symbols, indicate your opinion con-
cerning your opportunity for (a) skill development in 
the various activities, (b) student teaching during ac-
tivity periods: 
+. More opportunity was given than necessary. 
o. Sufficient opportunity was given. 
-. Insufficient opportunity was given. 
Important: Please check (v) and evaluate ONLY the activities 
which you have taught since graduation . Add any comments you 
wish, using the reverse side if necessary. 
~ 
- Ji,illUU!.l 1:1 U .L 
Usable 
Material 
.......... 1>..- I~ I tO HC\l .PI air-f Q) .p P..+' !=!r-f 'dl bOW ,:: +'!=! 
<D-· Qt'- Q).j..l ~~nm ori<D @~ o....;.. r-fr-l q r-f s § 'g g 0 .. r-f::S ::s -n a 
r-fO Q)r-f O'd +'.!40 .j..l.j..l-M 
Q)O'.l C/.} 0 om 0Halr-f Hal.c:1 
Ht': 
0 0 Q) 0 0 
H.O HH H ~H > ~Hm 
Check(v) irt;, ~ lrt;, ~ ir? 0 t/2tf!:r..0 ~ ,;::p ~ Comments 
T r Ba sketball 1 l Field Hoc1Cey 
rT Lacrosse 
;............ Soc cer Softball -
Speedbal l 
( J Volleyball 
Archery. 
Badminton 
Bowling 
Canoeing 
Fencing 
Golf 
Riding 
Rowing 
Sailing I 
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Key for Amount of Usable Material: Key for Opportunity for 
Skill _Development and 
Student Teaching : 
1. Has met few or none of my needs 
2. Has met some of my needs 
3. Has met most of my needs +• More than necessary 
4. Has met all of my needs 
5. Is more than I need 
C)j.eck (v) 
Skating 
Skiing 
Tennis 
Track 
Swirnmint:r. 
Diving 
Life Saving 
Water Pageantry 
Group Ga.."lle s 
Lead.:.up Games 
Singing Gam.e s 
{ J Social Games { J Party Programs 
~~erican Country Dance 
Ballroom Dance 
European Folk Dance 
Modern Dance 
( } FU~yth.rnic Fundamentals 
( Tap Dance 
,( AEEaratus { J Body Me chanics 
Corrective Phys. Ed. 
Conditioning Exercises 
Marching 
Stunts and Tumbling 
Carrmcraft 
0. sufficient opportunity 
-. Insufficient opportunity 
Amount of . p 
Usable 0 H~ Material r-l Q) 0..-1 
~;;- ~ G-tr<=l I C) 
.p QSr-1 Q) p.,~ P.,QS 
S::r-l 'dl bO .p . -1-J Q) Q)O S::t-- Q) I'll -.-ir-1 ..-18 
s 0 o._.. r-I.P A S:::::r-1 s:: Q) ,c: ........ C) r-lr-1 § :::h-l ::S.P r-10(.0 Q)r-l 0 ::s -1-J~ .PS:: Q)l'lll mo C)!'(j 0 HCfl HQ) 
r-1 0 a:! 0 O'd 
H P..'-',IH .£1 H H O.H P..::S OH 00 OH 0 0.0 O..P 
!i. QS r:r:. tT.l (:yO !i. OG-i OCfl Comments 
. 
e 1 t an additional activities or su J • ects in Ph sical Pleas is y J Y 
:1i2 
Education or other fields, which you have been called on to teach, 
and comment on your preparation. 
l 
I 
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III. EVALUATION OF RESPONSIBILITIES IN ADDITION TO ACTUAL 
TEACHING 
Directions: You have undoubtedly encountered various re -
sponsibilities other than those of actual teaching. Us-
ing the following numerical key, please indicate to what 
extent your preparation has helped you meet each respons -
ibility. 
1. I have been totally unprepared to meet this responsi -
bility. 
2. I have been poorly prepared to meet this responsibility 
3. I have been reasonably prepared to meet this responsi-
bility 
4. I have been well prepared to meet this responsibility. 
5. I have had more preparation than necessary for meeting 
this responsibility •. 
Please check (v) and evaluate ONLY those responsibilities 
you have encountered, and add any comments which may help 
to clarify your point of vi e_w.:;:·=....-:-::-::--::;:-r-::-::----...,-:=~-:-.----
Evaluation Comments 
Check (v) 
( ) Elementary School supervision 
r ) Organizing the medical and 
h sical examination 
Planning the health service 
program 
Selection of physical 
efficien~y tests 
Administration of physical 
efficiency tests 
Administration of be.ck and 
foot examinations 
AQministration of posture 
pictures 
Selection of ach ievement 
tests in activities 
Administration of achievement 
tests in activities 
Planning of programs for 
classes of 20-50 pupils 
Planning of programs for 
large classes (50 or more) 
Planning of pro grams for 
small classes (20 or less) 
Planning of programs for 
restricted groups 
Plannin units of activit 
Preparation of lesson plans 
for self 
Preparation of lesson plans 
£or classroom teachers 
Teaching activities for boys 
beyond grade 6 
Schedulln of classes 
Planning course requirements 
lnvolvin attendance excuse s 
Planning system of keeping 
health records 
-5-
Key : 
1. I have been totally unprepared to meet this responsibility. 
2. I have been poorly prepared to meet this responsibility. 
3. I have been reasonably prepared to meet this responsibility. 
4. I have been well prepared to meet this responsibility. 
5. I have had more preparation than necessary for meeting this 
responsibility. 
Check Cv) Evaluation Comments 
{ ) Planning system of keeping 
attendance records 
Development of a marktng 
system 
Organization of intramural 
sports 
( Organization of extramural 
sports 
( ) Organization of co-
recreation programs 
( ) Organization of clubs 
( ) Planning of assembly 
programs 
( ) Planning of demonstrations 
{ ) Planning of meets 
( ) Organization of an 
athletic association 
Squad organi zation for 
classes 
Development of a point 
system 
) Use of visual aids 
) Planning t he physical 
education budget 
Arrangements concerning 
students' uniforms 
f Locker and shower room 
administration 
( ) Planning new facilities 
( ) Student counse ling 
Using the reverse side, if necessary, please list additional 
duties and evaluate. 
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IV. EVALUATION OF SUBJECT MATTER COURSES 
Directions: Please evaluate the following subjects as ob-
jectively as possible, forgetting your own personal inter-
est in the subject itself and your personal feelings about 
the instructor. 
1. Value of Subject 
Using the following numerical key, indicate the value of 
each subject in terms of its contribution to your pro-
fessional preparation or cultural background 
1. The subject is of little value, contributing little or 
nothing to my professional preparation or cultural 
background 
2. The subject is of some value, contributing a reasonable 
amount to my professional preparation or cultural back-
ground. 
3 . The subject is very va_uable, contributing a gr eat deal 
t o my profe s s i onal prepar·a tion or cult 1.r a l backgr ound 
2. Coverage of Subject 
Using the following numerical key , indicate to what exten t 
each subject was covered: 
1. The subject was inadequately covered. 
2. The subject was fHirly well cover·ed. 
3. The subject ·was well covered. 
3. Time Allotment 
Using the following symbols, indicate your opinion concern-
ing the amount of time allotted for each course: 
+. More time was allotted than necessary 
0. Sufficient time was allotted. 
- . Insufficient time was allotted. 
Please add any conm1ents which will help to explain your eval-
uation . Due to various curricular revisions, you will not 
have had all courses listed. Please evaluate ONLY those you 
had. 
Anatomy I (kinesiology) 
Anatom~_ (visceral) 
Applied Anatomy 
Appreciation of Music 
Biology 
Dance Theorv 
Dramatics 
Education I 
English I 
Ti' irst Aid 
Health-Safety Education 
Value of Coverage of 
Subject Subject 
Time 
Allotment Co:rmnents 
u. S. Hist~o~r~y~~----~----------------------------------------­~H~i~s~t~o~r~y_. ~o~ f~t~h~e~D=·~a=n~c~e~---------------------------------------------- ----­
Hygiene 
Music Plac em en t~-------------------------------------­Rhythmic Analysis 
Nutrition 
Organization & Admin. 
Key for Value 
1. Subject is 
2. Subject is 
3. Subject is 
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of Subject: 
of little value. 
of some value. 
very valuable. 
Key for Coverage of Subject: 
1. Subject was inadequately 
covered. 
2. Subject was fairly well 
covered. 
Key for Time Allotment: 3. Subject was well covered. 
+• More time was allotted than necessary. 
0. Sufficient time was allotted. 
:liG 
-. Insufficient time was allotted. ~V~a~l~u~e~o~rr-~cr.o~v~e~r~a~g~e~. ----~T~lm~e-------------
Subject of Subject Allotment Comments 
Orientation 
Physiology 
Physical Therapy 
-child Growth & Development 
Preventive & Corrective P.E. 
Play in Education 
Introduction to P.E. 
Principles of Guidance 
Principles of Teachln5 
Public Health 
Relaxation 
Sociology 
Spoken English or Speech 
Survey of Science 
Chemistry 
Phvsics 
Tests & Measurements 
The World Today 
Please fill in below additional courses taken in the fourth year. 
and evaluate as above. 
-9-
v. EVALUATION OF PRACTICE TEACHING PROGRAM 
'Jlhe present plan is as follows: First year, second semester -
practice teaching with classmates; second year - one day a 
week throughout the year in elementary school; third year -
one day a week throughout the year in secondary school or 
college ; fourth year - at least 4 hours of college or other 
adult group teaching. 
Directions: In answering the following please be entirely 
frank and state your opinion in some detail. 
1. ·where did you do your pra.c tice teacb.ing•!f 
Second year 
Third year 
Fourth year 
2. In whe.t ways did your practice teaching prove valuable? 
_1.7 
3. How could the present plan of practice teaching be improved? 
V~. ADDI TIONAL OVERALL COMMENTS 
1. Did you feel that some courses overlapped, making an un-
necessary duplication of material? If you did, please 
list the overlapping courses. 
2. Please list any additional curricular offerings which you 
feel would have improved your preparation. 
-9-
3. What suggestions can you make concerning the June Camp 
Program? 
4. Did you feel that the advisor-advisee system met your needs? 
If not 1 in what ways could it be improved? 
5. Can you make constructive suggestions concerning any school 
policies, which might help make the whole school experienc~ 
of greater value? 
6. How could the opportunities for leadership be expanded? 
7. Wouid you be interested in refresher courses given -at the 
Bouve-Boston School during the Summer? Evenings 
during the school year? 
Any additional comments will be greatly appreciated~ 
THANK YOUl 
11_8 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
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